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This guide talks about violence in the home and violence against women.
If you, or someone you know, needs help, call one of these numbers:
Ambulance/Hospital (Emergency) - 911
Police (Emergency) - 999
GBV (Gender-based violence) Helpline - 132 (free call)
Family Support Centre - 26999
Christian Care Centre Safe House - 7651223
Seif Ples Gender-based Violence Crisis and Referral Centre: 24677
Public Solicitor’s Office Legal Assistance - 28406
RSIPF Protection - 23666
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Introduction
Our communities are the backbone of Solomon Islands.
Communities are strong and prosperous when all people are safe, healthy
and happy. We all know the trouble and pain that violence in our country and
community can cause. Violence has hurt our families and communities in many
different ways.
Sometimes violence is easy to notice – we see it in public, on the street or in the
community. Other times it is difficult to notice – it happens in private, inside the
home or in the family. Even though we might hear or see it, we might not want
to involve ourselves because “hemi raoa blo olketa” – so we keep quiet. Family
violence can be difficult to talk about as it can make people feel embarrassed,
ashamed or frightened. It usually involves violence against women and children.
Violence against women is “any act of gender-based violence that
results in, or is likely to result in, physical, sexual or psychological
harm or suffering to women”.
– United Nations Declaration on the Elimination of Violence against Women, 1993

Family violence and violence against women is a big problem all around
the world. In the Solomon Islands, it is a serious challenge to building safer
communities. A study by the Ministry for Women, Youth, Children and Family
Affairs in 2009 found that two out of three women in Solomon Islands have
experienced violence in their personal relationships.1 This is affecting thousands
of women and children in OUR families and OUR communities.
1. MWYCA, 2009. Family Health and Safety Study.
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Men in communities around the country have told Live & Learn that: 2
• they know someone who uses violence in the family home, but do not know
what to say or how to help
• their communities are not safe for women
• they want their communities to be safer for their families.
This shows that men are interested in stopping violence in our homes and
communities. This guide will help us discuss what we can do to build stronger
and safer communities.
Every man can help build safer, stronger communities. They can work
on themselves, be a role model, be a good neighbour or friend, or be a
champion to stop family violence.
Be
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Or be a champion to stop family violence

When men work together and with women and children, they create safer
communities for our families. Men and boys can really change what happens
in the community and make it safer for everyone. There are a lot of things that
men can do every day to make a big difference.
2. Live & Learn Environmental Education, 2013. Real Men Take a Stand Against Violence: Rapid Assessment of
Perceptions.
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“We must be firm in our stance that violence against women and
girls will not be tolerated in any form, in any context and in any
circumstance.”
Hon. Johnson Koli, former Minister for Women, Youth and Children’s Affairs3

Who is this guide for?
This guide was developed by Live & Learn Solomon Islands to support male
advocates against violence against women to facilitate informal and interactive
sessions in their communities. Male advocates can use this guide to talk with
men in their community about stopping violence against women.

Note
An advocate is somebody who believes in something, such as a cause
or aim, and educates his or her community about it. A male advocate
against violence against women believes in stopping family violence
in his community.

About this guide
This guide encourages men to think and talk about violence against women
and family violence and the impact on children, women, our families and
communities. It includes activities which talk about what it means to be a man
in Solomon Islands, how men and women are taught to behave differently, and
how power and violence are related. It has activities to develop personal skills
and build safer communities. Throughout the guide, men are encouraged to
talk about how kastom and religion influence our views on family violence,
and what this means for our communities.
This guide has two main goals:
1. To raise awareness among men on violence against women and girls,
including looking at why violence happens in the family.
2. To encourage and build confidence in men to become actively
involved in preventing family violence.

3.

Family Health and Safety Study, p. iv.
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This guide is for advocates to use in their communities. It will support you to
make a difference.
It is divided into three parts.
•
•

Part A achieves goal 1,
Part B and Part C achieve goal 2.

s Parts A, B and C
t The goals for Part A, B and C
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How to use this guide
This guide will help you become a confident male advocate against violence
against women, and give you skills to talk with boys and men in your
community about building safe communities for our families.

Use Part A first!

TIP

Part A provides background information that is useful and important for the
other topics. After completing Part A, you can work through the guide until
the end, or you can just present the sessions from Part B or Part C that are
relevant to the group.

Each session includes:
Learning outcomes – At the start of each session, you will find a list of learning
outcomes. These tell you the goals of the session and can help you decide if
the session is relevant to your community.
Background information for male advocates – In each session you will find
background information to help you introduce each topic and story time
or activity. It is important to read through this information before you run a
community session, so that you understand the ideas and words used.
Activities and discussions – Every session has different activities for you to run
with the men and boys in your group. You know the group best, so feel free to
change any of the sessions to better suit your community members.
The guide encourages you to use the learning circle approach when delivering
the sessions. See page 19 for information on learning circles.
Summary – At the end of each session is a short summary of the ideas that are
covered.

Optional topics

TIP

Some of the topics in the sessions are labelled as ‘optional’. This means
that the topic is not absolutely necessary; however, you might find it useful.
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Glossary

TIP

Throughout this guide you will see underlined words. Any word that is
underlined is explained in the Glossary on page 139. Please look through
the Glossary before you start to use this guide so that you understand all
of the words and can explain them to participants. There is also a space to
write the words down in Pijin or local language.

Tips for talking with men in your community
As a male advocate and community facilitator, you have an important role
to play. You will provide boys and men with new information and ideas, and
create a space and opportunity for them to talk and learn about violence
against women. You will also facilitate discussions and activities with
community members.
To facilitate means to ‘make things easy.’ Your role as a facilitator is to create a
space where people feel safe sharing ideas and experiences and learning new
things. This means that boys and men feel comfortable sharing their honest
opinions.
You do not have to be an expert on the topic, but it is important to
read and understand the information in each session before running the
session. Take time to read through the guide and the glossary, and ask others
for help if you find any parts confusing.

NOTE – Different levels of literacy and education
Remember that some people will not be able to read or write, or may
not be confident because they have not completed school. Make sure
that boys and men feel welcome to join your sessions, whether they can
or cannot read or write.
When running the sessions, it is important to think about each person’s
different abilities, and to respect that everyone has valuable knowledge
and opinions. Some of the activities require people to write notes on
paper. Do not point out people who are finding the activity difficult.
Instead, try to create opportunities for them to talk about their ideas.
Walk around the group and offer help, or change activities so that
everyone feels comfortable participating.
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WARNING! Talking about sensitive topics
Talking about violence against women can be very difficult. Before you
start, always ask a pastor, elder or chief to talk to you about any kastom,
tabu or local protocols. It is important to go through the topic slowly
and carefully and think about the impact and consequences of the
conversations. You may want to change some of the sessions to better fit
your community.
• Do no harm. Consider the risks of talking about violence against
women. Think about the consequences of talking about violence against
women in the community – will this upset anyone? How can you prevent
that from happening? Who can you ask to support you or assist you?
• Talking about family violence means talking about people’s values, beliefs
and behaviour. Usually, our values and beliefs are developed when we
are young, but they do change as we learn different things and have new
experiences in life. Some participants may not completely agree with what
you are saying about ending violence against women. By listening to them,
and talking about their thoughts, you are engaging them in conversation,
which can make them open to new ideas.
• Allow different opinions. It is important that participants can talk about
their views and opinions, and not just what they think is correct. Listen to
the participants so that they feel heard and engaged in the conversation.
• Think about the relationships that exist between community members.
Make sure that you run activities and discussions in a way that helps all
community members to feel comfortable sharing their thoughts.
• Create a safe space to run the sessions. Make sure it is private, so that
participants feel comfortable and can speak openly and honestly.
• Make it men only. Men and boys might feel more comfortable talking if
the group is men only. If women are interested, talk to them separately
about the activities you are running, and let them look through this guide.
It might be safer for women and girls in the community if you run the
sessions with men only.
• Include a support person. During the sessions, some of the participants
may want to talk to someone about what they are learning and feeling.
Try to invite someone who is a good listener and support person in your
community, and who supports stopping violence against women. This
might be a pastor, teacher, elder, community worker or NGO worker.
It is important to have support for the men in the sessions (and for you!).

Introduction
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TIP
Ideas for talking about family violence
Adapted from Oxfam International & KAFA, 2010. Women and Men Hand in Hand Against
Violence, pp. 103–104.

• Acknowledge that many men do not use physical or sexual violence.
Highlight that although men may not choose to use violence,
remaining silent on the topic allows the violence to continue, so it is
important to talk about these issues in the community.
• Use language about responsibility, rather than blame. Men may feel they
are being targeted as offenders. They may feel they are being blamed
for things they have not done or for doing things they were taught to
do, or they may feel guilty about the violence of other men. Some men
may become defensive or argumentative, and they may not want to
participate. Challenge men and boys to take responsibility for change
and to focus on the positive changes they can make in the community
and the positive impacts this will have. Approach men as partners in
solving the problem and creating a safer future for their families and
communities, rather than as offenders of the problem.
• Emphasise that men have the power to end violence against women
in their community.

12
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• When talking about human rights or violence against women, men
may fear losing control or power in their communities. It can be
useful to talk to men as leaders in their families and communities
and invite them to use their leadership to promote non-violence
and build safer communities for our families.
• Stress that men are affected in good and bad ways by gender
roles and gender discrimination (see Session 3 for information on
gender), and acknowledge that men can be victims too.
• Allow time for men to reflect on the personal costs of violence.
• Promote positive forms of masculine identity (way blong man)
based on non-violence and care.
• Masculinity (way blong man) is the ideas and expectations of what
it means to be a man in our society, e.g. have a job, be strong and
protect your family (see Session 3 for more information). But men
can do much more than this. They can also do things that are not
thought of as ‘masculine’, such as help around the house, prepare
food and look after children. It is important to promote these positive
things that men do in the community and the personal benefits for
the men. For example, sharing the work at home and looking after
children has a positive impact on relationships with partners and the
attitudes of children, leading to stronger families in the future.
• Use culture and local kastoms, but do not let it be an excuse for
violence. It is important to work with the men in your group as
a peer, or as an equal, instead of
from the top down. Identify local
traditions, kastoms and masculine
characteristics that support nonviolent behaviour. At the same
time, do not allow culture
or kastoms to be an excuse for
violence. Remember that kastom
and culture and are dynamic and
fluid - this means they adapt and
change, reflecting the society we
live in today. Men can promote
positive and strong ideas of culture
and kastom in their communities.

Introduction
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✔ Checklist
Here is a quick checklist to help you prepare for each session.
Preparation:
Read and prepare for each session before running it. Make sure you
fully understand the topics. Think about questions community members
might ask.
Circle any words that the group may not understand, and think about how
you can explain them in Pijin. Write these words in the glossary at the end
of the guide.
Prepare any materials you need in advance, to run the activities – e.g.
paper, pens, butcher’s paper and markers.
Invite the participants and confirm that they are attending. Make sure
people who have not finished school or who cannot read or write also
feel welcome and confident to participate.
Organise a space for the session – somewhere private and without
distractions, such as a community hall.
If you feel you need some support, invite someone who understands the
topic and issues to help you.
Invite someone who can support or listen to men who may want to talk
during the sessions – this may be a local pastor, an elder, or a community
worker who knows about this topic.
Plan what you will do if someone talks to you about being violent – who
can you talk to and who can they talk to?
Allow enough time to work through each session. It is important to make
sure that there is time for all of your participants to be heard and to ask
questions, without being rushed.

Continued on next page ...
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✔ Checklist continued...

Running the session:
Welcome everyone and thank them for coming.
Make sure that everyone can hear you and each other clearly. It is better
to work in a small group of 10–15 people to make sure that all participants
can be involved.
Introduce yourself and the goals of the session.
If participants are tired or uncertain about participating, try an ice-breaker
activity. There are some suggestions on page 16.
Explain that you will be introducing information and facilitating discussions
and that you are there to help community members talk about the topics.
Encourage the group to ask as many questions as they need.
Be friendly and inclusive. Make sure you encourage men and boys in the
sessions. If you notice that some participants are not talking, ask them
questions. For example, if you notice younger men are not talking, you
could say, “We have heard from some of the elder men, what do some
of the youth think?”
Listen to what the participants are saying, and do not hurry to share your
opinions. By listening to them first, you show that you respect them and
are interested in what they have to say.
Be aware that some community members may face challenges during
some of the discussions. For example, some participants may be
challenged by a discussion about domestic violence (violence in the
home), which they may see as a private matter. It is important to make sure
that there is a safe space and plenty of time for participants to talk about
these challenges.
Give the phone numbers listed inside the front cover of this guide to all
the participants.

Introduction
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Ice-breakers

TIP

As a facilitator, you will work with different groups – some who already
know each other and some who do not. If the participants do not know
each other, or you think it is a good idea, start the session with a game to
help everyone learn each other’s name and a little bit about them.
Here are some ideas:
• Two truths and a lie: Participants take it in turns to say their name, then
three things about themselves – two are true and one is a lie. The rest of
the group guesses which one is a lie (i.e. I have three brothers, I am from
Makira, cassava is my favourite food).
• Silent introductions: Participants form pairs and introduce themselves
to their partner without speaking. They can act, draw or point to things.
They can share information such as what food they like, what sport they
like or don’t like, where they are from, etc. After three minutes, exchange
roles so that the other person can introduce themselves. After each
person has had a turn, go around the circle and have the pairs introduce
each other to the group. Some of the comments may be incorrect, so let
each person introduce themselves, too!
• Action introductions: Ask everyone to stand in a circle and take turns
introducing themselves by saying “Mi, name blong mi [Willie]” in a loud
confident voice. When they say this sentence they need to do a fun
action like jumping, stepping forward, dancing, reaching high in the
air with their arms, etc. Then the rest of the group must say back to the
participant “Iu, nem blong iu [Willie]” and copy the action. Go around
the circle until everyone has introduced themselves.

16
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Ground rules
As a group, agree on some ‘ground rules’ before the discussion begins.
Ground rules are rules about how the group will work together during the
session. Some ground rules may include: only one person speaking at a time,
respecting each other’s opinion and no interrupting. Encourage participants
to each suggest a ground rule, perhaps by using one of the activities on page
18, such as talking ball or secret hat. Make sure that everyone agrees on each
ground rule.

Respecting kastom and religion
Faith and kastom will influence what people think and feel about the topics.
Talk to the group about what kastom and your faith say about the topics –
Session 1 in Part A will help with this discussion.
Talking to a faith leader or a local Chief before some sessions may also be
helpful. You can discuss the session with them, ask for their input on parts
of the session or invite them to attend the session.

Making sure one (or a few) of the participants don’t
do all the talking
As a facilitator, you need to make sure that all participants have the opportunity
to speak. If someone is talking too much, try saying “Iu garem samfala gud
ideas. Tagio tumas fo contribution blo iu. Waswe, wanem nao samfala lo
iufala tingim?” One idea is to give each person the same number of items
(e.g. stones, leaves, matches) and tell them they have to give one to you every
time they speak. When they have no more items left they cannot speak again,
and must allow others in the group to contribute.

Encouraging participation
There may be silence as a sign of respect, for cultural reasons or because
people do not know what to say or how to say it. Silences can give people time
to think and learn, and they create an opportunity for people who don’t usually
talk to speak up. If, however, there are long silences and no one is speaking,
try one of these options:
• Ask a question to start the conversation again.
• Break the group into smaller groups to story, then have one person report
back to the whole group.
• Try one of the quick exercises listed on page 18 to encourage participation.

Introduction
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Encouraging participation

TIP

Hand up high: To see if participants agree or understand a topic, ask them
to close their eyes and raise their hands in the air. If they don’t agree, or
don’t understand, they keep their hand in a fist (closed). If they agree or
understand, they open their hand, putting all five fingers in the air. If they
are not sure or only understand or agree a little bit they only put two or three
fingers in the air. This is so you can understand what the participants are
thinking, without them having to speak up and tell you.
Agree or disagree: Place a piece of paper with the word ‘agree’ on the floor
or wall, on one side of the workshop space, and the word ‘disagree’ on the
other side of the space. Read out a statement (e.g. “violence is not good
for the community” or “our communities are safe for women”) and ask
participants to move towards the paper they agree with. If participants are
unsure, they can be somewhere in the middle. To start a discussion, ask
different participants why they chose the spot they are standing in. This
activity can be fun because it gets the participants up and moving around.
Talking ball: To encourage participants who might be afraid to share an
idea or opinion, you can throw a soft ball to the participant while asking
them a question. The ball distracts them and makes it easier for them to say
what they think. They can then throw it back to you, or to other community
members, to continue the discussion. This is a good way to encourage
different people to speak.
Secret hat (or bucket, or pot): Participants write down a note or question on
a piece of paper, fold it up and put it in a hat. You then pass the hat around
the group and everyone takes a piece of paper, reads the note or question
aloud and comments on it. This can be a good way to start discussions
about topics that might be sensitive or difficult. Remember to consider
the group’s ability to read and write. You can adjust the activity so they do
not need to write, use a different activity, or walk around and quietly help
anyone who needs assistance.

Agree
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Disagree

Learning circle
This guide encourages male advocates to use the learning circle facilitation
technique when delivering many of the activities and discussions. Learning
circles are about creating the space and opportunity for everyone to share
and participate. Generally, a learning circle is made up of 10–15 people who
come together to share ideas and discuss, explore and learn about issues,
through drawing on their life experiences.

Key principles of the learning circle
In a strong and nurturing learning circle:
• Everyone’s contribution, ideas and opinions are valued and respected.
• The space is safe and allows each person to learn and share.
• The discussions, decision making and teamwork include elders and youths
and everyone is encouraged to participate.
• The materials and information are available in the community.
• The approach uses the strengths of individuals - what people know and can
do - to learn new things or resolve problems. This helps people know that
they already have the ideas and power within and can take action.
• Participants are encouraged to develop a range of skills, and build
self-esteem and self-confidence.
• The approach is flexible and can be applied to a variety of situations and
audiences (e.g. from formal training to community workshops and discussions).
The participants should feel:
• Comfortable: to allow space for self-esteem and self-confidence building.
This means that participants can feel good about themselves and each
other, and comfortable speaking out.
• Relaxed: the space needs to be relaxed to help people think and speak
easily.
• Familiar: the participants need to get to know each other right from
the beginning of the learning circle. This will break down barriers to
communication and build a sense of belonging that will encourage men to
participate. If you think it will be helpful, try using one of the ice-breakers
(page 16) to get you started.
The facilitator’s role:
To encourage a successful learning circle, the facilitator:
• provides support for people to work together, learn from each other about
any issues and collectively find ways to address the issue.

Introduction
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• is not expected to be an expert or have the answers to the issues, but
coordinates discussion on the issue and makes sure everybody, including
men, youth and marginalised groups, has their say.
• motivates the participants to take control of the learning process and
directs discussion towards the objectives and expected outcomes.
For further information on learning circles, please refer to: Live & Learn Environmental Education
(2009), Learning Circle Facilitators Manual, in Live & Learn (ed), (Solomon Islands).

What about violence against men?
Some participants might ask why the focus is on violence against
women and ask if there is gendered violence against men.
The answer is yes. Many men and boys are beaten, raped or discriminated
against. This is mostly done by other men and boys, as a form of power and
control (see Session 2 for more information).
This guide focuses on violence against women and children because they are
much more likely to be victims of gender-based violence or family violence.
In Solomon Islands, two out of three women have experienced sexual or
physical violence.4
However, the information and learnings are all relevant to men and boys who
want to learn about violence in the community, and find out how they can help
stop violence and promote non-violence.

Background information: human rights
Adapted from Live & Learn Environmental Education, 2013. Educate. Advocate. Connect:
for Healthy, Strong and Safe Communities.

Talking about violence against women will mean talking about human rights –
violence against women is a violation of a woman’s human right.

What are human rights?
Human rights are the rights of all people, no matter their age, religion, where
they are from, or if they are men or women. This means that men, women, boys,
girls, people with disabilities, married or unmarried people, young people and
old people all have the same human rights.
Human rights mean that all people should be treated equally and without
discrimination. This does not mean we are all the same, but it means that all
of our rights are the same. As human beings we have the right to be valued
and treated with dignity and respect by other human beings.
4. Family Health and Safety Study
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s We are all born with certain fundamental human rights, but we must also respect the
rights of others. All people have the same rights.

Human rights apply to all people, all of the time. They are applicable
inside the home as well as in public. For women, men and children to
be safe, they must have their human rights respected all of the time at home and in public.
About human rights
Here are some questions that people in Solomon Islands have
asked about human rights. You may have similar questions.
Where does the idea of human rights come from?
The idea of human rights is very old, and comes from early civilisations and
religions. Caring for each other has been important in kastom and in the
Solomon Islands for hundreds of years. Because every community and country
has a different way to protect its people, the United Nations uses the word
‘human rights’, to make sure we all understand what rights we have.
Are human rights against our culture?
Many values in Solomon Islands communities, kastom and culture are similar
to the values protected by human rights. Values like respect, dignity and caring
for one another are very important in communities in the Solomon Islands.
These are the core values at the heart of human rights.
Every person has the right to enjoy their cultural life. This means it is your
human right to participate in and value your culture and kastom. However,
culture and kastom cannot be used to justify the poor treatment of someone
or the violation of their rights. Human rights are basic ideas about how people
should be treated and how we should treat one another so that everyone is
safe and secure and treated with dignity.
Are human rights relevant to religion?
Yes. For example, many religions talk about important values that are also
supported by human rights such as how we should treat each other, care for
children and respect others.
Introduction
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Why is it important to learn about these foreign ideas?
While the word ‘human rights’ may sound like a foreign term, the idea is not
foreign or new. Many of the values in our religion, culture and kastom are
the same as human rights. Although the idea of human rights may be new to
you and your community, human rights may help your community to become
stronger and safer. Human rights have been agreed by countries around the
world - as ideas and values that are important for everyone, no matter which
country they live in.
Why learn about human rights?
Human rights are more than just an idea. They represent your right and your
family’s right to be safe and secure in your community and country. When
human rights are abused, people get hurt. The damage can last a long time
and have a big impact on our communities. Learning about human rights
means you can protect your community.
Supporting and protecting human rights involves working together
for healthy, strong, happy and safe communities. It means taking care
of your family and others in your community.

Responsibilities and rights
As humans, we all have human rights. No person, government or organisation
can take them away from us. We can only use our rights in a way that does not
violate or disrespect other people’s rights. This means that we cannot use our
rights to hurt another person or do something that goes against their rights.

‘Human rights’ and ‘responsibilities’ are like two sides of the same coin – you
cannot have one without the other. While we all have rights, we also have
a responsibility to make sure that other people’s rights are protected and
respected.
For example, while we all have the right to free speech, we also have the right
to be safe from violence and discrimination, which means we should not say
things that will hurt others.
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Session

Talking about men,
women and family
violence
Learning outcomes
1.

To discuss what people think and believe
about violence against women in Solomon
Islands.

2. To discuss what faith and kastom say about
family violence.
3. To explore community members’
understanding of family violence.

PART A

1

Men and women in our communities

PART A

Men and women, and boys and girls, play many different roles in our families
and in the community. We work together to keep our communities alive.
In these sessions, we are going to talk about women and men, girls and boys,
and their relationships. We will try to understand how and why men and women
behave differently, and how we can have strong and healthy relationships
and families.

Discussion 1
Men and women, then and now
Instructions:
1. Ask the group to break up into smaller groups (about three or four
people per group). Ask each group to discuss the following questions:
• What was the role of women in the community long before?
• What was the role of men in the community long before?
• What is the role of women in the community today?
• What is the role of men in the community today?
2. After 20 minutes, ask the groups to come together and share what they
discussed.
3. After some discussion about the roles of men and women then and now,
lead a discussion with the whole group. Here are some questions you can
ask, or you can think of your own questions to talk about.
• How have the roles of men and women changed since long before?
• When did you start to notice change?
• What is better now? Why?
• What is worse now? Why?
• What kind of change would you like to see in the future?
• What do women do to help the community?
• What do men do to help the community?
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Optional: Kastom & faith
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, pp.23–28.

Many people will have strong beliefs and values about how men and women
treat each other based on how they grew up, their kastom and faith. We might
have similar experiences, but we each develop our own values and beliefs.
Our values and beliefs affect our actions, feelings and opinions, such as; the
importance we place on our family, religion, the roles of men and women,
how we manage our land and how we treat each other in the community.
Our values and beliefs may change as we have different experiences in life.
It is important to give the group a chance to talk about their views and
thoughts, and to ask questions about why violence against women happens,
and what impact it has on our communities and families. Ask what a better
situation would be – how would we like our families and communities to
change? What can we each do to improve our communities?
Talk to local faith leaders and chiefs about what faith and kastom say about
relationships between men and women, and how to have strong, healthy and
safe families. Ask them:
• What does kastom and faith say about the role and value of women
in our community?
• What does kastom and faith say about the role and value of men in
our community?
• What does kastom and faith say about how men and women should
treat each other?
• Are there any kastom or faith stories that say violence is not ok?
Use these stories in the following discussion, or invite church leaders or
chiefs to join the group for the discussions.

Session 1: Talking about men, women and family violence
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Activity
Family, faith and kastom

PART A

Instructions:
Start a discussion with participants using kastom stories, faith stories and
teachings as a starting point. Here are some suggestions of different themes
and ideas you might like to discuss, but you might like to think of others
instead.

Value of men and women
Find an example of a religious story that talks about the value of women and
men, or says that all people are equal, regardless of whether they are men or
women or where they are from. Start a discussion with participants by sharing
the story and asking:
• What do you think the story means?
• Does anyone have a different understanding? Can the same story be
understood differently?
• What does the story say about the value of men and women?
Talk to participants about the idea that even though we are all different,
everyone has the right to be treated equally.

Courage
Find an example from your religion or kastom that talks about someone having
the courage to do something that not everyone accepted or to reach out to
people that not everyone respected. Discuss the idea that it takes a lot of
courage to stand up and protect someone against violence.
Start a discussion with participants by introducing the example and asking:
• What does this example show us?
• Does anyone know any other stories about courage?
• Can you think of any positive examples in this community of someone
showing courage and doing something different?
◊◊ How did people react?
◊◊ Did people agree with them when they made the change?
◊◊ Do people agree with them now?
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Family life
Find some examples of strong, healthy families from religion or kastom stories.
Start a discussion with participants by talking about these examples and ask
them:
• What do these examples show us?
• What makes these families positive or good examples? Why?
• What can you do to support your family?

PART A

What do we think and know about family violence?
Our communities have seen a lot of violence. It has hurt our families and friends
in many different ways. Some violence is easy to see – it happens in public,
on the street or in the community. Other times it is difficult to see because it
happens in private, in the home. We might know that it happens, but we do not
want to get involved because “hemi raoa blo olketa”.
The next activity aims to introduce the topic of violence against women, and to
find out what the group’s understanding of the topic is. Remember that many
men will have different values and beliefs about violence against women. Do
not judge what people say – there is no right or wrong answer. Encourage the
participants to share their opinions. This is also an opportunity to discuss what
kastom and religion say about human rights, and violence against women.

Session 1: Talking about men, women and family violence
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Activity
My thoughts on violence against women

PART A

Materials: (optional) five pieces of butcher’s paper, markers. In the centre
of each piece of butcher’s paper, write or draw the following symbols and
headings.
Head

Ear

Eyes

Heart

Hands

Instructions:
1. Ask the participants to form a learning circle (page 19) so that you can all
see and hear each other. Explain that you are going to talk about violence
against women to find out what people already know about the issue.
Make it clear that there are no right or wrong answers, and that it is
important to speak honestly.

TIP
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If there are two facilitators, have one run the activity while the
other writes the answers on the butcher’s paper.

PART A: Learn about family violence

2. Explain that you are going to touch a part of your body and ask a question
about violence against women. Then go around the circle and ask the men
to also answer the question.
Touch your head and ask:
• Head: What do you already know about violence against women?
Go around the circle and ask each participant to touch his head and
answer the question.

PART A

(Optional) Write the answers on the butcher’s paper.
3. Repeat step 2 for the remaining body parts:
• Ear: What have you heard about violence against women?
• Eyes: What kind of violence against women have you seen in
the community?
• Heart: How does talking about violence against women make you feel?
• Hands: What can you do to stop violence against women?
Note: If you wrote the answers and comments on butcher’s paper, keep them
for the last session, when you repeat this activity – then you can see if there
have been any changes and what those changes are.

Activity
I don’t know about … I want to know about …
This activity will help you, the facilitator, find out what men are interested in
learning more about, and what they don’t understand. This will help the group
see that they all have different questions.
Materials: paper, pens, container (such as a hat, pot or bowl)

Instructions:
1. Ask the participants to think of a question they have about family violence or
violence against women in the Solomon Islands. There is no right or wrong
question. Encourage them to think of a question they want to learn about
or perhaps one that they are shy about asking in the group.
2. Ask the participants NOT to write their name on the paper. Tell all the men
that their questions will be anonymous – this means that no one will know
who wrote which question.

Session 1: Talking about men, women and family violence
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3. Ask the men to write down their question on a piece of paper. Remember
that some participants may not be able to write. Walk around and offer
assistance to anyone who may need help.

PART A

4. When everyone is ready, pass a bowl or hat around and ask everyone to fold
their paper and put it inside the bowl.
5. Now, one by one, read out each of the questions. After you have read each
question, ask participants to put up their hand if they are also interested in
that question. Tell the group that in the next sessions, you will discuss these
topics and (hopefully) answer their questions.

Conclusion:
If there are any simple questions that you can answer, feel free to answer them,
or ask the group if they know the answers. Otherwise, take time in the next
sessions to address the questions, or talk to other people in the community
who might be able to answer them.

Tip – Where can you go for more information?

TIP

It is important to think of where you can go for more information or for
help. Talk to community leaders and pastors to make a list of organisations
or people you can go to.
.......................................................................................................................................................
.......................................................................................................................................................
.......................................................................................................................................................
.......................................................................................................................................................
Some ideas might be:
• Social Welfare Division, Ministry of Health
• SAFENET
• Ministry of Women, Youth, Children and Family Affairs
• Church leader
• Chief
• Police officer
• Christian Care Centre
• Family Support Centre
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Here are some phone numbers that might be useful:
GBV (Gender-based violence) Helpline - 132 (free call)
Family Support Centre Counselling - 26999
Christian Care Centre Safe House - 7651223
Seif Ples Gender-based Violence Crisis and Referral Centre: 24677
Public Solicitor’s Office Legal Assistance - 28406
RSIPF Protection - 23666

There are many myths (false ideas) about violence against women that people
believe are true. These myths are commonly believed because they sound like
they could be true, and because people are not sure of the actual truth, they
believe them.
These myths are used to justify and excuse bad behaviour. They are not true.
It is important to learn the facts about family violence and be able to tell them
apart from the lies and myths.

Fact or myth?
A myth is a false idea that many people believe. A fact is a true statement.

Activity
Myth or fact?
Materials: two pieces of paper with these headings: ‘Myth’, ‘Fact’

Instructions:
1. Place the two pieces of paper on opposite sides of the room (make sure you
can still hear and see each other!)
2. Ask the participants to stand between the pieces of paper. Point out that one
says ‘Myth’ – this means it is false. The other says ‘Fact’ – this means it is true.
3. Explain that you are going to read out a list of statements (these are on the
next page). Some of these are facts – that is, they are true. Others are not
true – they are myths. After you read out one statement, ask the participants
to move towards the paper with the heading they agree with – Myth or Fact.
4. Once the participants have moved, ask a few people to explain their choice.
5. Now read out the answer below the statement. Allow the group to ask any
questions and discuss the answers.
Session 1: Talking about men, women and family violence
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Myths and facts about violence against women

Myth or Fact statements
• Women cause men to be violent, rape or abuse them by the way they act,
the way they dress or the things they say.
Myth – There is no excuse or justification for violence. You cannot blame
the person who is hurt for the bad behaviour of others.

PART A

• Only poor, uneducated people use violence against women.
Myth – Violence against women happens in all different families,
no matter how wealthy or educated the family is.
• Violence is acceptable in our culture.
Myth – There is no excuse for violence. Our culture is built on respect,
strong kinship and taking care of our families.
• Being violent is a characteristic of being tough and strong.
Myth – A strong and tough man can solve problems without using violence
– he shows that he is smart and can control his behaviour.
• It is ok to force your wife to have sex with you because you are married.
Myth – It is never ok to force or trick someone to have sex with you, even if
you are married. In our country, this is against the law and it is called ‘marital
rape’.
• Using violence is a choice.
Fact – You have a choice over how you behave. While you may get angry,
you choose how you manage your anger. In Sessions 5 and 6 we will talk
about how to manage anger and resolve conflicts.
• It is ok to use violence to discipline your wife if she does not submit to you.
Myth – It is never ok to use violence. Instead, you can communicate your
feelings by talking to her and listening to what she says.
• Violence is a crime.
Fact – It is against the law to be violent to another person – inside or
outside of the home.
• It is ok to be violent when you are drunk.
Myth – It is never ok to be violent. You are always responsible for your
actions. Being drunk is not an excuse.
• Domestic violence (violence in the home) is a private issue and should be
left alone.
Myth – Domestic violence is against the law. It affects our families and
communities, and we all have a role to play in building safer communities
for families.
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Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• Did any of those statements and answers surprise you?
• Have you heard these myths before? When have you heard them?
Why do you think people said they were true?
• Do you have any questions about violence against women?

PART A

Summary of session 1
• The roles of men and women have changed over time.
• Values are the meanings we attach to beliefs, experiences and objects.
We all have different values depending on our experiences. Our beliefs
and values may change over time.
• Our faith and kastom affect how we think about family relationships.
• We are all different, but we all have the right to be treated with respect.
We all have human rights.
• There are some common myths about violence against women.
These are not true. They include:
✘ Women cause men to be violent, rape or abuse them by the way
they act, the way they dress or the things they say.
✘ Only poor, uneducated people experience family violence.
✘ Violence is acceptable in our culture.
✘ Being violent shows that you are a tough and strong man.
✘ It is ok to force your wife to have sex with you because you are
married.
✘ It is ok to discipline your wife if she embarrasses or shames you.
✘ It is ok to be violent when you are drunk.
✘ Domestic violence is a private issue and should be left alone.
All of these statements are myths – that is, they are NOT true.

Session 1: Talking about men, women and family violence
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Session

PART A

2
Power, control
& violence

Learning outcomes
1.

To identify different violent situations.

2. To understand what power is and how
it is used with other people.
3. To understand that violence is a choice.

Session 2: Power, control & violence
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What is violence?

PART A

Discussion
What is violence?
1. Ask the group what they think of when they hear the word ‘violence’.
Ask them to suggest any words or thoughts – they do not have to be clear
sentences or definitions.
2. After a few minutes, read out the following definition of violence:
Violence is any use of force, or the threat of force, by an individual or
group that causes harm to another person or group. Violence can be:
• Physical – beating someone, pushing, kicking, punching
• Emotional – ignoring someone, insulting someone
• Verbal – teasing, bullying, making threats, shouting
• Economic – withholding money, paying someone less than you should,
controlling all the money
• Sexual – rape (having sex with someone without their consent – that is,
without them giving permission), sexual harassment
3. Lead a discussion with the group by asking:
• Do you agree with this definition of violence? Why? Why not?
• Does any part of the definition of violence surprise you?
• Can you think of examples of the different types of violence?
◊◊ Physical violence?
◊◊ Emotional violence?
◊◊ Verbal abuse?
◊◊ Economic violence?
◊◊ Sexual violence?
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TIP

Tip – Economic violence

Economic violence might be a new idea to you. It is also a form of abuse.
Economic violence, or economic abuse, is when a partner controls all of
the money and finances, making the victim rely on them for money.
Examples of economic violence include:

PART A

• taking ATM cards, money, or property from a partner without their
permission
• getting into debt without a partner’s knowledge
• not letting a partner go to school or work and earn money
• doing something to make your partner lose their job
• forcing a partner to hand over all the money they earn
• making a partner live on an impossible budget so there is not enough
money to buy essential things.

Activity
Understanding violence
Adapted from Engender Health, 2006. Engaging Men as Partners to Reduce Gender Based
Violence, pp. 71–77.

Materials: three pieces of paper with these headings: ‘Violence’,
‘Not violence’, ‘Not sure’

Instructions:
1. Place the three pieces of paper around the space. Ask the participants
to stand up.
2. Explain that you will read out different scenarios. After hearing each
scenario, participants should move to the piece of paper that they think
matches the scenario – ‘Violence’, ‘Not violence’, or ‘Not sure’.
3. Once the participants have moved to their position, ask them to explain
their answer. If anyone wants to change, he can.
4. Read out the summary for that situation.

Session 2: Power, control & violence

39

These are examples you may use – you can also think of your own
examples from your community:

PART A

Situation: A 12-year-old boy comes home from school – he has failed his
examinations. His mother refuses to give him food and his father gets angry
and says he will hit him. Is this violence?
Sum up: The boy’s father has threatened physical violence, and the mother’s
behaviour will hurt the boy physically and mentally. So this can be described
as violence. It is natural for the parents to be disappointed and concerned
and want to discuss this with their son, but this cannot be an excuse for using
physical force or not providing his basic needs, like food.

Situation: A young woman is waiting at the bus stop when a group of boys
nearby at a betel nut stand yell out to her, call her rude names and comment
on her clothes and hair. Is this violence?
Sum up: The boys’ behaviour is a form of sexual harassment. This is sexual
violence. Even if the boys think they were just making fun, their behaviour
makes the young woman feel humiliated, unsafe and that she is not free to
wait at the bus stop.

Situation: A wife and her husband both work full time. Both their incomes go
into one BSP account. The husband has taken the cards for the ATM and does
not allow his wife to withdraw money. Every time she wants to buy something
for herself or for the house, she has to ask him first. Is this violence?
Sum up: The husband’s behaviour is a form of economic violence. By
withholding money from his wife, he is making her dependent on him. He is in
control of all of the money and she is not included in making decisions about
how it is spent.

Situation: A 13-year-old wantok girl has come from the provinces to stay with a
family in Naha. She wants to go to school, but the family need her help around
the house. She stays home all day and looks after the small children and does
the cleaning and cooking. She does not get paid. The parents think this is fair
as they are providing her with a house and feeding her.
Sum up: The parents are preventing the young girl from going to school, and
making her work for no money. This is a form of child labour, which is violence.
Stopping her from going to school is also a form of violence.
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Situation: A man comes home after drinking with his friends. All the children
are asleep and he wants to have sex with his wife. She is tired and does not
want to, so she says no. He gets angry and forces her to go to bed with him.
Sum up: The man’s behaviour is sexual violence. Even if they are married, it is
a crime (marital rape) for a man to force his wife to have sex when she doesn’t
want to. Sex must always be consensual between the two adults – this means
they must both be willing to do it.

Sum up: The teacher’s behaviour is physical violence. The teacher wants to
discipline the child, but it is not ok to physically hurt the child. The child will
not learn a lesson but will now be angry at the teacher.
Situation: Two young boys from another province are walking through a
community. Some men and young boys from the community start yelling and
swearing at them and their families, and tell them to go away.
Sum up: This is a form of verbal abuse. The behaviour of the men and young
boys in the community scares the two young boys and makes them feel unsafe.

Situation: A man has just lost his job and has also just found out that his wife is
pregnant. He is worried about money and supporting his family. When his wife
asks for money to buy some rice, he gets angry and kicks her in her stomach.
Sum up: The behaviour of the man is physical violence. He is hurting his wife
and could hurt or kill their unborn baby.

Reflection:
In every situation, there was some form of violence. Sometimes it was easy to
see. Other times it was less clear. The violence took different forms – sexual,
physical, emotional, verbal and economic. In each case, the victim of violence
was hurt, either physically or emotionally. Violence is not only about causing
physical injury. It also includes causing emotional or mental trauma.

Session 2: Power, control & violence
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Situation: A grade 4 student is being naughty in class. He is not listening to the
teacher and keeps talking to his friends. The teacher gets cross, and tells the
boy to stay back after class is finished. The teacher punishes the boy by hitting
him with a stick across his legs.

Lead a discussion with the group. Here are some questions you can ask, or you
can think of your own questions to talk about.
• Were you surprised that any of these situations was an act of violence?
• Do these kinds of situations happen in your community?

PART A

• What do your kastom and faith say about these kinds of violence?

What is power?
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, p. 32-33.

Power is the ability of people to achieve the change they want or to influence
the actions of other people. Everyone has power in some situations in their
lives. In every group, family or relationship some people have more power
than others.
Violence is committed by people who are more powerful against those who
have less power. It is important to understand what power is and how it is used
or misused in our families and communities.

Discussion
What is power?
Materials: soft ball or something else to pass around, butcher’s paper, markers

Instructions:
1. Ask participants to stand in a circle. Ask them what they think of when they
hear the word ‘power’. Throw the ball to someone and ask them to say one
word, and then have them pass the ball on to another participant. Keep
throwing the ball until everyone has had a turn.
2. As the participants pass the ball around, write down on butcher’s paper the
words that are being said.
3. After everyone has shared their ideas, remind everyone of the words that
have been written on the butcher’s paper. Point out the words that were
similar and talk about the most common ideas that came up.
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Activity
Power in our community
Summary: This activity will allow participants to identify who has power,
how they got that power, and what kind of people have power.
Materials: paper and pens, butcher’s paper, markers

1. Ask participants to think of a time when they have wanted to do something
at work or in the community, but did not have the power to do so.
2. Ask participants to think about who did have the power to do something.
Who gave that person the power to do so?
3. Ask participants to form groups of three and share their answers.
4. Now ask the small groups to share their answers with the whole group.
Write up the answers on butcher’s paper.
Person who has power

Where did the power come from?

For example:
Chief

Tribe/community

Pastor

Church

Teacher

Government

Village organiser

Provincial government

Father/Uncle

Family

Reflection:
Lead a discussion with the group by asking these questions:
1. What do you notice (see) about the people with power? Are they men
or women? Educated or uneducated? Older or younger?
2. Who has the power in your community? Are they men or women?
Why is it like this?
3. Who has power inside the home? Men or women? Who gave them this
power? Why is it like this?

Session 2: Power, control & violence

43

PART A

Instructions:

Ask the group to think about the people who have power and anyone else who
they think is powerful. Then ask them to think about times that these people
might not be very powerful and why.
For example: The teacher might be powerful in the classroom, but they might
not feel very powerful when talking to the school principal or meeting with the
school board.

PART A

Allow the group to discuss other examples.
Remind participants that sometimes we have power in some situations, but in
other situations or with other people we do not. It is important to think about
who has power, where it comes from and who gives it to them. Thinking about
power helps us to see where we have power, and who in our community has the
power to help us reach common goals.

Power over, power with and power within
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, pp. 33–35.

Having power is not a bad thing – we can use our power in positive ways, for
example, to make change in our communities, and protect our families. Power
can be used in different ways.
POWER OVER is what we usually think of when we think of power. Power over
is sometimes known as force, intimidation, discrimination, corruption or abuse.
Power over is when an individual or group tries to control others. It is used
when people believe they are superior to (better) or have more rights than
others.
When someone is using power over
others they do not listen to different
opinions or ideas. They think that
their way is best and that they have
the right to make decisions for
others. This can make others feel
like they have no power.
Power over looks like:
• being in control
• violent or non-violent threats
and actions
• telling people what is wrong
with them
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• telling people what to do and how to do it
• blaming and judging other people
• excluding others from decision making
• not allowing others to participate or join in
• stopping people from making their own choices.

PART A

POWER WITH is finding something in common with others and working
together to build strength and achieve goals. People who use their power
with others are happy to share control and take time to discuss decisions,
allowing more people to be involved. They listen to each other and respect
one another’s opinions (tingting). Power with each other can be very strong,
because it uses everybody’s strengths and knowledge.
Power with looks like:
• Respect
Respect for others and their individual skills and opinions (tingting).
• Sharing
Sharing information and knowledge, resources, skills and decision making.
• Working together
Working together with others and including them by asking and listening
to their opinion (tingting).
• Valuing everyone’s opinion (tingting)
Asking others to participate, giving equal value to everyone’s opinion
(tingting), respecting others.
• Honesty
Not being secretive. Making sure others can see what you do.
POWER WITHIN is about understanding ourselves as individuals and what
we are good at. It is about our confidence and self-esteem (See Session 9).
Power within is the ability to see the skills and strengths we all have inside us.
Some of these strengths and skills might be things you can already do (writing,
building, weaving, talking to leaders, etc.) and others might be things you think
you would be good at but you have not done yet (public speaking, leadership,
managing money, etc.). Power within is about believing in yourself.
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Activity
Power picture

PART A

Instructions:
1. Divide participants into three groups. Tell the groups that they will need to
create a picture with their bodies to represent one of the kinds of power.
Explain that this means they use their bodies without moving or talking to
create a picture or scene.
2. Give each group a type of power:
1. power over,
2. power with or
3. power within.
Allow the groups five minutes to prepare their ‘stand still’. Walk around and
make sure each group is clear on what their kind of power means.
3. When each group is ready, bring them together to demonstrate their
‘power picture’. When each group makes their ‘power picture’, ask the
audience these questions:
• What kind of power is this?
• What is the group doing to show that kind of power?
• Have you experienced this kind of power before? How did it feel?
• Is this kind of power common in family or community? Share an example
of when it has been used.
• Are there times when other kinds of power might work better?

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• What did you learn from this activity?
• How did it make you feel? Why?
Explain to participants that it is important to understand different kinds of
power, how we use them in different situations, and how they make us and
other people feel.
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Power and violence
Violence is generally used by people who are more powerful against those who
have less power. In many areas of life, in many countries including the Solomon
Islands, men have more power than women, including in the home. This often
leads to men having more control and men committing violence against
women and children. Men can be victims of violence too – as boys or as adults
– however, it is often men committing the violence.

Activity
Power and violence
Adapted from Engender Health, 2006. Engaging Men as Partners to Reduce Gender Based
Violence, p. 78.

Materials: butcher’s paper, markers. Divide the butcher’s paper into three
columns with the headings ‘Victims’, ‘Offenders’ and ‘Forms of violence’.

Instructions:
1. Remind the group that violence can happen in different ways – physical,
sexual, verbal, economic and emotional. Ask participants to form pairs and
to discuss the people who are generally the victims or survivors of violence
in our community. Do not name individual people, but talk about what they
have in common - Are they young or old? Women or men?
2. Ask each pair to share their answers. As each pair shares their thoughts,
write up their answers under the ‘victims’ column.
3. Now ask the group to suggest who commits the violence against the
victims. Match these to the victims under the heading ‘offenders’
(see table on page 48).
4. Now ask the group what forms of violence the offenders use on their victims.
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Violence and abuse happens when the power differences are misused in a way
that harms others.

Your table might look something like this (but make sure you include all the
responses from the group):
Victims

Offenders

Forms of violence

• Children

• Parents

• Hitting

• Teachers

• Refusal to give food

PART A

• Yelling/Insulting
• Women

• Husbands
• Fathers

• Economic –
withholding money
• Physical

• Young men from
other provinces

• Men

• Swearing/verbal abuse

•

• Carers, teachers

• Hitting

People with disabilities

• Sexual abuse
• Neglect (refusing to
take care of them)

Reflection:
Lead a discussion with the group by asking the following questions:
• Why do people commit violence?
• What do the offenders have in common?
After some discussion, share the following information with the group:
One thing that people in the ‘offenders’ column have in common is that they
are all more powerful than their victims. That is, in all of these cases, violence
is committed by those who have power against those who have less power.
This means that power is linked to who commits violence and who is a victim
of violence.
Power is not always physical power – i.e. it is not always about who is physically
stronger. Power can be gained by someone who has authority, control of
money, land or weapons, or someone who makes decisions, such as teachers
and bosses.
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Lead a discussion about the following question:
• Why do you think people misuse power?
After some discussion, share the following information with the group:
Most of our behaviour is learnt – that is, we see other people behaving in a
particular way and learn to act in the same way ourselves. Like other forms
of behaviour, violence is also learnt.

PART A

Summary of session 2
• Violence is any use of force, or the threat of force, that causes harm
to another person or group.
• Violence can be physical, sexual, emotional, verbal or economic.
• Violence is usually committed by those who are more powerful
against those who have less power.
• In the Solomon Islands, it is common for men have more power than
women inside the home, and in the communities too.
• Violence is always a choice. It is a learned behaviour and it can be changed.
• We have power in some situations, and in other situations people
have power over us.
• Some people misuse their power and commit violence against others who
have less power.
• Power can be used in a positive way – for example, power can be used to
build stronger, safer communities.
• Power can be used over people, with people and within ourselves.
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PART A

3
What it means
to be a man:
Gender and sex
Learning outcomes
1.

To understand the differences between sex
and gender.

2. To discuss what ‘being a man’ means in our
community.
3. To identify the differences in our community
about how men and women are treated.
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Sex and gender
From a very young age, we learn about how to be boys and girls, men and
women. Our parents, families and communities teach us how to behave and
what roles we play in the family and the community. These are called gendered
roles. These roles have been taught to us by our community, and they can
change.

PART A

Sex and gender definitions
Sex refers to differences between men’s and women’s bodies
(biological differences). These differences mean we can have children
(reproduction), and they usually cannot be changed. Sex is about being
‘male’ or ‘female’ (and is the same for both humans and animals).
Gender is the idea of how men and women should behave in the family
and the community. Gender is not something we are born with, it is
something we learn from growing up in our society (socialisation). It is
taught by society and it can be changed.
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Activity
Sex and gender
Materials: butcher’s paper, markers, paper and pens

Instructions:

2. Ask the group to describe what it is like to be a man, and what it is like to be
a woman. Encourage participants to come up with as many suggestions as
possible and write them on the butcher’s paper. Ask them:
• What makes a man?
• What makes a woman?
Here are some likely answers, but include ALL the ones the group suggests:
Men

Women

Are brave

Are gentle

Earn money for the family

Are good cooks

Are strong

Clean the house

Like sports

Can breastfeed (susu)

Have a beard

Like to gossip

Protect their family

Are emotional

Make decisions

Get pregnant

Don’t cry

Go to the market

Control the money in the house

Take care of others

3. Tell the group that they have thought of many differences between men
and women, but actually, the only difference between men and women
(that can’t be easily changed) is their sex – that is, the physical differences
between their bodies.
Read the definitions of sex and gender:

Sex refers to differences between men’s and women’s bodies (biological
differences). These differences mean we can have children (reproduction), and
they usually cannot be changed. Sex is about being ‘male’ or ‘female’ (and is
the same for both humans and animals).
Gender is the idea of how men and women should behave in the family and
the community. Gender is not something we are born with, it is something we
Session 3: What it means to be a man: Gender and sex
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1. Display two pieces of butcher’s paper – one with the heading ‘men’ and the
other with the heading ‘women’.

learn from growing up in our society (socialisation). It is taught by society and it
can be changed.
4. To understand the differences, go through both pieces of butcher’s paper.
Read the answers for men one by one and ask, ‘Could this be true for
women?’ If the answer is yes, the put a line through it to cross it out – this is
a gendered difference. That is, it is something that society has taught us,
but can be true for both sexes.

PART A

If the answer is no, then circle it – this is a difference based on sex. That is,
it is a difference between our bodies.
Now do the same for the answers about women, asking, ‘Could this be
true for men?’
5. Explain to the group that the descriptions that have been crossed out are
gendered differences. These can be changed, and often change over time.
These ideas continue in our communities by how we teach our children to
behave. The descriptions that are circled are differences in our sex – the
only real differences between men and women are the differences between
our bodies.

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• Did anything surprise you in this activity? What?
• What did you learn from this activity?
• What is the difference between sex and gender?

Optional activity
Which is it – Sex or gender?
Adapted from UNICEF, n.d., Training of Trainers on Gender-Based Violence, participant’s manual,
‘The Gender Game’, p. 6.

Materials: one piece of butcher’s paper cut in half. Write the heading
‘SEX’ on one half and ‘GENDER’ on the other.

Instructions:
1. Put the two pieces of butcher’s paper on opposite sides of the room
(but make sure everyone can still hear each other).
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2. Read out each of the following statements. After each statement, ask
participants to move to either ‘sex’ or ‘gender’, depending on what they
think the answer is.
3. Ask some of the participants to share with the group why they chose
that answer.
If anyone is unsure, they can stand in the middle.

PART A

Statements:
• Little girls are gentle, and boys are tough. (gender)
• Women can cook and feed the family, men can’t. (gender)
• Women give birth to babies, men don’t. (sex)
• All of our parliamentarians are men, except for one woman. (gender)
• Women can breastfeed babies, men feed babies with a bottle. (sex)
• We have never had a female prime minister. (gender)
• Men talk at public meetings, women sit and listen. (gender)

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• What did you learn from that activity?
• What is the difference between sex and gender?
• What are you not sure about?
• What do culture, kastom and religion say about gender roles?
Have these changed over time?
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Discussion
Growing up differently
Adapted from Engender Health, 2006, Engaging Men as Partners to Reduce Gender Based
Violence, p. 25

PART A

Instructions:
1. Ask the participants to sit in a circle so that everyone can see and hear
each other.
2. Begin a discussion by throwing a ‘talking ball’ (Page 18) around and asking
each participant who catches the ball the following questions:
• While growing up, were you ever told to act like a man?
◊◊ In what situation were you told to do this? By whom?
◊◊ Why do you think you were told this?
◊◊ How did it make you feel?
Have the participant pass the ball on to another participant and ask the
questions again.

Reflection:
Share the following information with the group:
As we grow up, we learn many things – how to walk, fish, garden, go to school,
etc. We also learn some basic values – what is good and bad, right and wrong.
We learn this from our families, schools, church and friends as well as from the
newspaper, radio and television.
One thing we are taught is that boys and girls behave differently. Boys might
be told to ‘act like a man’, and girls told to ‘act like a woman’. We will now
look at what ‘acting like a man’ means in our community.

Way blong man lo Solomon Islands
Masculinity is the ideas and expectations of what it is to be a man in our society.
Our community has certain ideas about what it means to be a man. This might
be to be strong and protect your family, to have control over your family, to
provide for your family, to work, to be successful and to be strong.
There are many different characteristics that are considered ‘masculine’ –
not just one. They are all gendered – that is, society has taught us these
characteristics. In fact, women may have these characteristics too, and they
can change.
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Masculine or feminine?

TIP

Characteristics or qualities that are expected of women are called ‘feminine’.
Characteristics or qualities that are expected of men are called ‘masculine’.

Activity
Act like a man, act like a woman
Adapted from Engender Health, 2006. Engaging Men as Partners to Reduce Gender Based
Violence, pp. 25–27.

Materials: butcher’s paper, markers

Instructions:
1. Write the phrase ‘act like a man’ on butcher’s paper so that everyone can
see it.
2. Ask participants to form groups of 2 or 3 and to share their ideas about what
it means to ‘act like a man’ – these are ways blong man, expectations of
who men should be, how men should act and what men should feel and say.
Remember, there are no wrong answers. Encourage everyone to contribute.
3. After 10 minutes, ask the group to come together and share their answers.
4. Write the responses on the butcher’s paper.
Lead a discussion with participants by asking the following questions:
• Have these ideas and expectations always been held in Solomon Islands?
Were they ever different? When? How did they change? Why did they
change?
• Do these ideas and expectations limit the way men behave or stop them
from doing things they want to do? How?
• What emotions are men told not to share or talk about?
• How can ‘acting like a man’ affect a man’s relationship with his partner
or children?
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Men and masculinities are not the same thing. Men are human beings, each
one is different. Masculinities are stories about how men should behave in
society. Masculinity is often associated with characteristics such as being
strong, courageous and in control. These characteristics are not based on
fact but are ideas created by society over time.

5. Now repeat the process about women. On a piece of butcher’s paper write
‘act like a woman’ and ask participants to form groups of 3 or 4, and share
their ideas about what this means – expectations of who women should be,
how women should act and what women should feel and say.
6. After 10 minutes, ask the group to come together and share their answers.
Lead a discussion with the group by asking the following questions.

PART A

• Have these ideas and expectations always been held in Solomon Islands?
Were they ever different before? When? How did they change?
Why did they change?
• Do these ideas and expectations limit the way women behave or stop
them from doing things they want to do? How?
• What emotions are women told not to share or talk about?
• How can ‘acting like a woman’ affect a woman’s relationship with
her partner or children?

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• Where did men and women learn to act like men and women?
• Have these roles changed over time? How? When? Why?
• What did you learn from this activity?
As boys and girls grow up, they learn to behave differently and to do different
things. This can stop men from doing activities that they are interested in, or
talking about their feelings. It can also stop women from doing activities they
are interested in or saying what they think.

Optional activity
Real men?
Adapted from Engender Health, 2006. Engaging Men as Partners to Reduce Gender Based
Violence, pp. 40–44.

Materials: two pieces of butcher’s paper, markers, small blank pieces of paper/
card and prepared cards with the following statements written on them:
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• Likes cooking

• Gentle

• Emotional

• Shy

PART A: Learn about family violence

• Responsible

• Cannot have children

• Not interested in sports

• Does not work

Instructions:
1. Ask participants to draw an outline of a man on each piece of butcher’s
paper. Put them side by side and ask everyone to stand/sit around them.

PART A

2. Give two small blank pieces of paper/card to each participant. Ask
participants to write or draw what they think a ‘real man’ is. For example, if
they think a real man is strong, then they write ‘strong’ or draw something
that represents being strong on their card.

3. Allow two minutes for participants to write down their answers. Walk around
the group and help anyone who may need assistance with writing.
4. Ask participants to place their cards inside one of the outlines on the
butcher’s paper – leave the other outline empty.
5. What kind of answers are there? Read them out loud and see if there are any
common answers.
• Ask the group: Why are these kinds of answers common?
6. Now take the cards you prepared earlier and put them inside the other
outline of a man. Read them aloud.
• Ask the group if a man with these qualities is also a ‘real man’?
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Reflection:
The group will likely agree that the second set of qualities that you put out
could also describe a ‘real man’. Lead a discussion in the group by asking the
following questions:

PART A

• Why was the first set of answers different from the second set that was
provided?
• Where have you learned the first set of answers from? e.g. parents, church,
television, books, school.
• How do boys and young men today learn to ‘be men’?
The qualities in the first set are common because society has taught us that
this is what a ‘real’ man looks like. These are ideas about masculinity – ‘way
blong man’. But actually, men and women are a combination of hundreds of
different qualities, skills and likes and beliefs. These images have a strong
influence on our behaviour. We may hide certain parts of ourselves because we
are scared of being laughed at. And we may have laughed at people who do
not act in the way we expect and said things like “kaen type girly girly wan.”
These ideas of masculinity and what it means to be a man affect our
relationships with our families, women and other men. They influence how
we think it is acceptable to behave and treat others.
A ‘real man’ is an idea created by society. This idea puts pressure on
men to act and behave in a certain way. It keeps the imbalance of
power between men and women.

Optional activity
Behaving like men
Adapted from Engender Health, 2006. Engaging Men as Partners to Reduce Gender Based
Violence, pp. 46–51.

Instructions:
1. Read out the cases on the following pages, one at a time. Use the questions
at the end of each story to start a discussion with the group. Encourage
participants to share their opinions. If you like, ask participants to form pairs
or small groups to discuss the cases.
• You may have examples from the community that you wish to use instead
of these stories – that is ok too!
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Case 1
Story:

PART A

Junior is a 17-year-old boy from Burns Creek. He goes to the same school
as his 15-year-old sister Sara. Sara has been going to the kaleko stoa
and buying clothes that Junior doesn’t approve of and wearing them
around town. He overheard his friends talking about her, saying they were
interested in her. One day when he saw her in town with her friends, he
started yelling at her and calling her names.
Questions:
• Why do you think Junior acted this way? Why does this matter to him?
• How did this affect his sister?
• Who do you agree with? Why?
• Will this behaviour affect Junior in any way?
• How could Junior have shown care for his sister without humiliating her?
Sum up:
Junior behaved the way he did because he believes that it is a brother’s
role to protect his sister, because she is female and he is male. His
behaviour reflects his understanding of what a brother should do. His
actions made his sister very ashamed and embarrassed. Junior’s actions
also affected him because he was embarrassed about swearing at her and
making a scene in town.
While it is natural for a brother to care about his sister and want to protect
her, Junior could achieve the same aim by respecting his sister and talking
with her. He could listen to her opinion and respect her decisions, and
discuss his worries with her.
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Case 2
Story:
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Bartholomew and Dorah recently got married. Bartholomew works in town,
and Dorah works at a kindy. One afternoon Dorah was on her way home
from work and she met up with some friends at a kai bar. Bartholomew’s
workmates saw her talking with other young men at the kai bar. When they
came back to the office they told Bartholomew that his wife was hanging
out in town with a group of men. After work Bartholomew had some beers
with his workmates and came home to Dorah. She asked him for some
money to pay for rice. He got angry, swore at her and hit her across the
face.
Questions:
• Why do you think Bartholomew reacted in this way to Dorah?
What was he feeling?
• Do you agree with his behaviour? Why? Why not?
• In what ways did his actions affect Dorah?
• How did Bartholomew’s actions affect him?
• What advice would you give Bartholomew?
Sum up:
Bartholomew is not used to being married and thinks that, as her husband,
he can control where Dorah goes and who she talks to. He did not know
she was meeting friends after work. Hearing about this from his workmates
made him feel embarrassed. He was also jealous that she was talking with
other men.
Bartholomew’s actions hurt Dorah – she became frightened of him. He
physically hurt her. She thought that, as her husband, he would always
protect her, but actually he caused her pain. Bartholomew could talk to
Dorah about how he felt and Dorah could explain that the men were
friends only and there was no need to be worried.
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Case 3...
Story:

PART A

Rex and Ruth have been married for 15 years. They have three children
who all go to school. Rex works for a shipping company and Ruth sells
vegetables at the market. Rex controls the money that he earns – when
Ruth needs money for school fees she has to ask him for it. Ruth uses
the money she earns to buy things for the house, such as soap, salt and
kerosene. Lately Rex has become more controlling of the money. When
Ruth asks for money for school fees, Rex doesn’t give it to her. Ruth is
worried, as school fees for three children are expensive, and she doesn’t
earn enough money from the market.
Questions:
• Why does Rex control the money?
• Do you agree with the way Rex keeps the money? Why? Why not?
• How does Rex keeping all the money affect Ruth? How does it affect
their children?
• How does Ruth feel when she asks Rex for money?
• How could Rex and Ruth manage their money differently?
Sum up:
Rex believes that, as the husband and father, he is the boss of the house,
and should control how money is spent. This means that Ruth has to ask for
money when she needs it.
Ruth is very experienced at managing money – she has always been careful
with the money she earns from the market, so she can spend it on her
children and save a little each week. Rex has never learned to manage
money. If he and Ruth worked
together, they could create a
budget for the family so that
they could pay for school fees
and save some money.
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Case 4
Story:
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Brian and Linda live in a house below Linda’s parents in Kola. They both
work full time – Brian works as a mechanic in Ranandi and Linda is a nurse
at the hospital. Linda has to work shift work, so she and Brian share the
job of looking after the children. Brian takes the children to school in the
morning on his way to work, and picks them up on his way home. After
work he helps the children with their homework and cooks dinner, while
Linda is at the hospital.
Brian’s workmates always ask him to have beers after work, and tease him
when he says he can’t. They call him names, saying that his wife is the boss
of him and he is not really the man of the house, because he lives with
Linda’s parents.
Brian is proud of Linda’s job. Together they are saving money to build their
own house for their growing family.
Questions:
• Why do Brian’s workmates tease him?
• How does Brian feel when his workmates laugh at him and say he is not
a strong man?
• If Brian listens to his workmates and drinks beers every afternoon,
how will that affect his family and their plans to buy a house?
• Are there men like Brian in your community?
Sum up:
Brian’s behaviour has a positive impact on his family. He is able to spend
time with his children and he supports his wife so she can do positive work
for the community and earn an income. By sharing the childcare, they are
both able to earn full-time wages, and are saving quickly to buy a house
for their family. Linda is thankful for Brian’s support and Brian is happy that
together they will be able to provide a house for their family.
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Reflection:
The first three stories showed some form of violence (verbal, physical,
economic). In all of the stories, the men acted in the way they did because
that was how they believed that a man should act in his family. Their idea of
masculinity is that men protect their family’s name, control and discipline their
wives, and make all the decisions.

PART A

Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• How are the men influenced by their idea of what it is to be a man
(masculinity/way blong man)?
• Is this good for the family? Why? Why not?
• Do these ideas of what a man should be hurt or help any of the families?
How?

FACT

Gender fact box

Gender is the idea of how men and women should behave in the family
and the community.
• Gender roles change over time, just as our culture does.
• Gender inequalities can be changed.
• Gender means both women and men.
• People learn gender roles in childhood and as they grow up.
• Gender equality means including the interests of the sex that is
currently most marginalised, i.e. women.

Gender inequality
We learn gender roles while we are growing up. Often gender roles have been
formed over time and have become an established part of our culture. Many
communities believe it is the girls’ responsibility to clean up the house, wash
the dishes and cook while the boys find and chop firewood, fish, and sit with
men. Such stereotypes, or common general ideas, can stop boys and girls
achieving the most that they can in school, work and life. All genders should
be allowed to follow their dreams and choose study or work that suits their
personality and talents.
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One group of people who are commonly discriminated against in the Solomon
Islands and many other societies is women. This is sometimes called genderbased discrimination. If you look at the opportunities and resources available
to women and the ability of women to be involved in decision making you will
see that women are excluded from most positions of power. This exclusion is
not based on the ability of the person. In most cases, women are excluded
simply because they are women. In traditional societies there are very
different roles for men and women. In most cases customary law and practices
give positions of power, authority and decision making to men. This exclusion
from community decision-making is a form of discrimination.

Activity
Stand up
Source: Paul Kivel. The Benefits of Being Male: An Exercise.

Summary:
Many men do not realise the privileges they have that women do not have.
This activity helps men to understand how gender inequality exists in our
community.

Instructions:
1. Ask all participants to sit down. Tell the group that you are going to read
a series of statements. If the statement is true to any of the boys or men in
the group, then they should stand up. Each participant should decide for
themselves if the statement applies to them (those who cannot stand can
raise their hand instead).
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2. Ask the participants to complete the activity in silence, and to notice how
they feel during the activity.
3. After a statement has been read and people have stood for a few moments,
ask everyone to sit down and read the next statement.

Statements:
Please stand up if:

PART A

• your grandfather can read but your grandmother cannot
• your father has access to more land than your mother
• your father went to school for longer than your mother
• boys in your family have more access to school than girls
• boys and men in your family are encouraged to get paid work more than
girls and women
• you have had more bosses that were men than were women
• you have seen or heard of violence against women in your community
• you have seen or heard of sexual violence (rape) in your community
• you feel safe walking around at night time
• your sisters, wives or mothers feel safe walking around at night time
• you have heard men talk badly about women
• you know where you can find women or girls who will have sex for money
• in your family, women do more of the house cleaning, cooking, childcare
and washing than the men do.

Reflection:
After the activity, ask participants to form groups of three and talk about the
feelings and thoughts they had during the exercise.
After 10 minutes, have everyone form a big group and ask if anyone wants to
share some of the feelings and thoughts that they had. You can throw a Talking
Ball (page 18) around to help the discussion.
In our communities, men enjoy many more privileges than women. They also
have more power. This is why people say that society is patriarchal – it means
that in general, men are more dominant and more powerful than women.
This affects all of us, and it especially affects how men behave towards women.
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Equal participation

TIP

Meaningful participation of boys and girls, men and women,
can be encouraged by:
• noticing the gender differences in your family and community
• acknowledging differences between boys and girls
• valuing girls’ and women’s perspectives, knowledge and experience

PART A

• valuing the work that women do in the house and the community
• promoting equal opportunity – equality for boys and girls.

Summary of session 3
• The only real difference between boys and girls, or men and women, is
their biological differences – their sex. Generally, this cannot be changed.
• From the time they are born and during their childhood, boys and girls are
taught to behave differently. Although this is based on their sex – that is,
if they are a girl or a boy – it is not determined by their sex. For example,
men can still do things that women are taught, and vice versa. These are
gender roles.
• Gender refers to men and women and how they are expected to behave.
• Gender roles change over time, as does our culture.
• Gender inequalities can be changed.
• A ‘real man’ is an idea created by society. This idea puts pressure on men
to act and behave in a certain way. It keeps the imbalance of power between
men and women.
• Gender equality means valuing men and women equally, and including
the interests of both men and women.
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4
Communication
skills
PART B

Learning outcomes
1.

To understand what communication involves.

2. To practise listening and communication skills.
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Communication
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip. pp. 69–70.

Communication skills are important for a strong and healthy relationship
and family. Communication is the process of sharing information, thoughts
and feelings between people through speaking, writing or body language.
Communication is all about sending and receiving messages.
Many people think talking is the most important part of communication, but
we say a lot with our body and our facial expressions, too. That means we take
more information from someone’s tone (how they say something – loud, quiet,
angry), their body language (how they use their body to show what they are
feeling) and their facial expressions (how they use their face to show what they
are feeling), than from the words they say.

PART B

Good communication is when there is a common understanding of the
message. This means that the message is passed on clearly so that there is
no confusion between the people who are communicating. When messages
are not communicated well, there may be misunderstanding, frustration and
conflict. We sometimes call this miscommunication.

Warm-up activity
Passing the message
This fun activity demonstrates how difficult communication can be!

Instructions:
1. Ask everyone to stand in a circle, one step away from each other.
2. Give a message on a piece of paper to one person in the circle and explain
that everyone must pass the message to the person next to them by
whispering it, so that no one else can hear. Anyone who is not whispering
or listening should cover their ears. The person listening must then pass
on what they heard to the next person.
Possible messages to use (you can translate them into local language
or Pijin, or create your own sentences):
• A woman went to buy rice, ice and shampoo for lice, but there was no
ice and her hair felt nice so she just bought rice.
• Dad asked his daughter to go to the market to tell her Mum that her
sister had a baby.
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3. This process continues until the message comes back to the first person.
Ask the last person to say the message out loud and then check with the
first person to see if it is correct.
4. Try again with a second message and start with a different person.

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• Did the message change as it got passed around or did it stay the same?
• What made it easy to understand the message? What made it difficult to
understand the message?
• What were some things people did to help make the message clear?
• What can we learn from this activity?

Listening skills
Communication is about sending and receiving messages – this means
listening is very important! Listening is different to simply hearing someone.
Listening starts with you. To become a good listener, stop talking, open your
ears and open your heart. Remember that communication is about much more
than just words. Listen to what people are really trying to tell you – you will
learn a lot about yourself in the process.

Reflective listening

TIP

To show people that you are really listening to them, try using reflective
listening. When someone is talking to you, try to summarise (make shorter)
what they said and repeat it back to them. Also try to note how they are
feeling and check that with them. For example:
Sara: “Mi les fo waka. Olketa pipol mi fala waka ia no gud tumas. Mi likem
nara waka.”
Francis: “Hem here olsem waka iu duim ia barava had tumas. Hem mas
makem ui fil no gud.”
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Adapted from Live & Learn Environmental Education, 2012. Gud Disions, Gud Lidasip, pp. 72–73.

Note
Good listening skills mean that you:
> listen from the heart
> use your body to show that you are listening
> avoid distractions (phone, other people)
> concentrate on the person who is speaking
> ask questions to help you understand what is being said
> repeat back what you understand has been said to you
> notice how the person is feeling.

PART B

Activity
How do we listen?
Materials: butcher’s paper, markers

Instructions:
1. Tape three pieces of butcher’s paper together and draw an outline of a
person on it. Make it big!
2. Ask participants to sit in a circle so they can all clearly see the butcher’s
paper. Give them some markers.
3. Ask the participants to discuss the signs of a good listener and to draw
symbols, pictures and words on the person to show their suggestions.
4. Some examples might be:
They let you talk

They show they care

They don’t interrupt

Their body language

They are interested

They ask questions

They acknowledge what you say
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Reflection:
When they have finished, stay sitting around the butcher’s paper and lead a
discussion with the group about the listening skills they have identified:
• Why have these listening skills been identified? Why are they important?
• What can people do to show that they are listening to what you are saying?
• Have you ever been in a situation where a family member or partner has not
listened to you? How did it make you feel?
• Have you ever not listened to a family member or partner, and then had
conflict or a problem because of it? How do you think they felt?
As a group, discuss why listening is important for healthy relationships.

Different ways to communicate
Adapted from YWCA, 2008. Relationship Things Resource Kit. Section 4: Communicate.

There are three different ways that you can communicate.

PART B

1. Aggressive – “I’m ok, you’re not ok”
When the person communicates, they:
• focus on getting what they want without
thinking about the needs of others
• dominate others
• do not listen to others
• put other people down
• make decisions that do not consider
other people
• can be hostile or defensive in attitude.
The effect is:
The receiver might feel scared, powerless, not worthy or threatened.
They might not feel safe. The relationship is unequal and there is a power
imbalance. They may feel put down. Communication does not happen.
There is anger, conflict, aggression. There is no resolution.
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2. Submissive – “I’m not ok, you’re ok”
When the person communicates, they:
• ignore what they want and need and allow
other people to do what they want despite
their needs
• do not share their ideas, needs or feelings
• do not say how they really feel
• put themselves down.
The effect is:
The receiver is stuck, unsure. They might feel responsible, frustrated or angry.
What they want is not clear. It is not equal. There may be conflict. There is no
resolution.

3. Assertive – “I’m OK, you’re OK”
When the person communicates, they:

PART B

• stand up for their own rights, but do not hurt others
• express needs, ideas and feelings
• relate confidently with others
• show respect for other people and their rights.
The effect is:
People feel like they have power and are
strong. It is equal. The issue is clear, and there
is understanding. Change can happen. There is
respect for one another. People feel free to say
what they think and they can choose a resolution.
There is compromise and trust.

Activity
Communicating role-plays
Instructions:
1. Explain the different types of communication to the group using the
information above. Answer any questions the group may have.
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2. Ask two people to volunteer to role-play what aggressive communication
looks like. Ask the group to suggest a simple scenario of a conversation or
decision, for example, two friends deciding what to do on the weekend,
or a husband and wife deciding what to cook for dinner. One person is the
communicator (the one talking) and the other the receiver (the one listening
and responding).
After they present their small role-play, discuss with the group:
• What are the outcomes for the communicator?
• What are the outcomes for the receiver?
• What is the outcome for their relationship?
3. Repeat step two with different volunteers role-playing submissive
communication, then have another two volunteers role-play assertive
communication. You can use the same scenario. Ask the same questions
afterwards.

PART B

Summary of session 4
• Communication skills are important for healthy relationships.
• Communication is about more than just talking. It involves body
language, facial expressions, and how something is said.
• Listening is an important skill for strong communication.
Good listeners stop talking, open their ears and open their heart.
• Reflective listening means summarising what you heard and noticing
how the other person is feeling.
• Aggressive communication is when the person talking is ok,
but the other person is not ok.
• Submissive communication is when
the person talking is not ok, but the
other person is ok.
• Assertive communication is when
both the communicator and the
receiver are both ok.
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Session

5
Managing anger
PART B

Learning outcomes
1.

To practise communicating feelings and needs
in a conflict.

2. To recognise reactions that result in anger and
violence.
3. To know and practise anger-management
techniques.
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Communicating feelings
Telling people how we feel when we make a decision, solve a problem or
resolve a conflict is important. Sometimes the way we talk about our feelings
can start a fight. Talking about sensitive subjects can make people feel
defensive, frustrated, hurt or angry. One option is to not talk about your
feelings – but then no one will know about your feelings and opinions (tingting).
Assertive communication (see Session 4) means that both people involved in
the conversation are ok – they can both say what they want and need and how
they feel. It is important for both people to show respect to one another,
even if they do not agree on some points.

PART B

Saying what we feel and need can be hard – we can be scared of making
the other person angry, or of them not being happy with what we say.
It is important to focus on solving the problem, instead of attacking
the other person.

Activity
Talking about feelings – Part 1
Adapted from UNICEF. 2005. Practicing Peace, pp. 44–45.

Materials: butcher’s paper, markers

Instructions:
1. Tape two pieces of butcher’s paper together so you have one long piece.
Draw a line along the middle of the paper. It should look like this.

KROS

SORI

HAPI

On the left side of the paper write ‘KROS’ (cross). In the middle, write ‘SORI’
(sad). On the right side, write ‘HAPI’ (happy).
2. Explain to the group that this is a ‘line of feeling’. Talking about feelings is
important when solving problems, making decisions or resolving conflict.
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3. Ask participants to think of some feelings – any feelings. With each
suggestion, ask them where on the line the feeling belongs. If it is a feeling
that makes them feel happy or positive, then write it near ‘HAPI’. If it makes
them feel bad or sad, then write it near ‘SORI’ or ‘KROS’.
Some examples of feelings that might be suggested are:
afraid

excited

disrespected

frightened

hopeful

embarrassed

sad

frustrated

ashamed

angry

stressed

proud

happy

lonely

worried

aggressive

hopeless

confused

4. Ask three men from the group to act out the following story. One can read
the background, and the other two can play the roles of Miriam and David.

Story background

Miriam: David, you’re a coward. You never talk straight to your mother.
David: You are always complaining. You should be nice to my mother!
Why can’t you be nice to her?
Miriam: You don’t care about me. You’re a terrible husband!
David: You’d better be good or I’ll leave you for another woman.
5. Ask the group:
• How does Miriam feel? (for example – angry, upset, cross, neglected,
disrespected, frustrated)
• How does David feel? (for example – uncomfortable, confused, angry,
defensive)
If the group suggests any feelings that have not been written on the
butcher’s paper, add them to it. Share the following information with
the group, and then continue on to the next activity.
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Miriam and David got married a few months ago and live in David’s
parents’ house. They are fighting a lot because Miriam is upset with David.
His mother is always involving herself in their daily business and activities.
She bosses Miriam around and doesn’t let them have any privacy (time
alone). Miriam asks David to talk to his mother, but he doesn’t do it.
He doesn’t want to make his mother feel bad.

Stating your feelings: ‘I’ statements
A trick to talking about feelings is to use ‘I’ statements instead of ‘YOU’
statements. This means saying what you feel, and why you feel that way,
so that the other person can understand.
I feel ______________ when you _____________ because ________________.
For example:
Miriam could say to David:
• I feel frustrated when you won’t talk to your mum about our need for
privacy and time alone because it is interfering with our relationship.
• I feel angry when you ignore me because I feel like you don’t care
about me.
David could say to Miriam:

PART B

• I feel upset when you yell at me because it makes it hard for me to
talk to you.
• I feel confused when you ask me to talk to my mother because I need
to respect her.
‘I’ statements avoid blaming or threatening the other person, and help to
express our feelings honestly. This can help avoid fighting.

Stating what you need
Another trick is to talk about what you need and why you need it, instead
of making demands.
For example:
Miriam could say to David:
• I need to spend more time with you because we just got married.
• I need to make my own decisions.
• I need to have a better relationship with your mother.
David could say to Miriam:
• I need to be able to talk to you without you yelling at me.
• I need more time with you too, but I need to treat my mother with respect.
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Activity
Talking about feelings – Part 2
Instructions:
1. Ask the group to break into pairs. Ask them to choose one person to play
David and one person to play Miriam in a role-play. Ask them to role-play
the same situation using ‘I’ statements about feelings and needs, instead of
‘YOU’ statements. Allow 10 minutes for them to practise the role-play.
2. Ask the group to come together. Do any groups want to show their role-play
to the group? Have one or two pairs present their role-play.

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• What was different about the communication in the role-play?

• How can this kind of communication be useful?

Managing anger
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, pp. 95–97.

One reason many men give for being violent is that they were angry and lost
control. Anger is a strong emotion – one that shows you are not happy about
something. It is ok to feel angry, but it is not an excuse to be violent.
We must learn to manage our anger so that we can talk about why we are
angry rather than yell, fight or be violent. Being violent causes harm to others,
and does not resolve the problem or conflict.
Many people confuse anger and violence, thinking they are the same
thing. Anger is an emotion – a feeling that everyone experiences from time
to time. Violence is a behaviour. Violence is often used to express anger – but
there are other ways to express anger that don’t hurt people. Violence is a
choice.
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• How did the conversation end? (i.e. fighting, starting to solve the problem,
walking away)

Activity
Body mapping
Materials: butcher’s paper – three pieces taped together for each group

Instructions:
1. Ask the participants to break into smaller groups of about 4 or 5 .
2. Ask each group to trace a body shape onto their butcher’s paper.
3. Ask participants to sit around their butcher’s paper and to think privately
about the last time they were angry. What did it feel like? What did their
body feel like?

PART B

4. Ask participants to draw onto the butcher’s paper the feelings they have
when they are angry. For example, maybe their heart goes fast, or their eyes
open up very wide, or they yell loudly, or they clench their fists. Encourage
the groups to write or draw as many feelings onto the paper as they can
think of.
5. Allow some time for the groups to finish their drawings.
6. When they are finished, ask each group to present their drawing to the
whole group.

Reflection:
Lead a discussion with the group. Here are some questions you can ask,
or you can think of your own questions to talk about.
• Was it easy or hard to think about how we feel when we are angry?
• What are the similarities in the group’s drawings?
• What are the differences in the group’s drawings?
• What are the positive ways of expressing anger (ways that don’t hurt others)?
• What are the negative ways of expressing anger (ways that hurt others)?
Explain to participants that anger is a natural feeling that can cause us to act in
different ways. Sometimes we do this without thinking and we may upset the
people around us. It is useful to understand how our body feels when we are
angry so that we can recognise this and do something to calm down and talk
about our feelings.
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Activity
Calming down from anger
Materials: small pieces of paper, pens

Instructions:
1. Explain to the group that the last activity showed us how we feel when we
start to get angry. Now we will think of ways we can calm down when we feel
angry. Pass small pieces of paper to all the participants.
2. Ask participants to think of ways they calm down when they are angry. They
can write or draw all the different things that they do. Tell the group their
answers will be secret, so they should NOT write their names on the paper.
3. Walk around the group and help anyone who may require assistance.
4. Allow some time for participants to write or draw a few answers each.
5. Now pass a container (hat or pot) around and ask everyone to put their
answers in the container.
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6. One by one, take out a piece of paper and read it. As you take out each
one, ask the group:
• Is this something you do as well?
• What is the effect on the other person?
• What is the effect on the relationship?
• What is the effect on the issue?
• What is the effect on you?
Some examples may include: prayer, go for a walk, play sport, talk about
our feelings, leave the house, taking slow deep breaths, count to 5, go
fishing, etc.

Reflection:
There are many things we can do to calm down when we are angry.
Here are some more ideas – can the group think of any others?
Thinking of things that make you calm
Find the thoughts that are making you feel angry, and replace them with
thoughts that calm you down. For example, thinking of something you enjoy
doing, like fishing or walking on the beach, will make you calm, but thinking
about what someone said that upset you might make you feel angry.
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Breathe and relax
When we become angry, we start to breathe very fast. If we take deep, slow
breaths we can relax and calm down. Try doing this now: close your eyes and
take a deep breath and think about the air filling up your chest. Hold the air
inside and count 1, 2, 3, 4. Slowly let the air out through your nose. Repeat 4
times.
Time out
Remove yourself from the situation when you feel yourself getting angry.
For example, if you are upset that people are being noisy in the house, leave
the house and go for a walk or rest outside.

PART B

Optional activity
Stop, Think, Act role-plays
Instructions:
1. Divide the group into smaller groups of three or four. Explain that each
group will be doing a role-play of a family raoa where the husband or father
gets angry. They can come up with their own reason for the raoa, or you can
give them one, such as:
• A husband thinks that his wife is not listening to him
• A husband told his wife to go to the market to get food. She takes a long
time and comes home late.
• A husband comes home drunk and demands his wife goes to bed with
him. She says no.
2. Allow 10 minutes for the groups to prepare their role-plays. Then invite each
group to perform their role-play. After each one, ask the audience:
• What was the situation in the role-play?
• What caused the man to feel angry? How was the anger expressed?
• What were the consequences (the impact) of the anger?
• Did the anger hurt anyone else in the role-play (wife, children)? How?
• Did getting angry resolve the situation?
3. After all the groups have performed their role-plays and discussed them
with the group, introduce the STA approach to managing anger:
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S = STOP
When you are angry, don’t act on your angry feelings. Notice the changes in
your body. Take deep breaths. Slow down and take some time. If you need to,
leave the situation and go for a walk.
T = THINK
Think about what caused you to get angry. Think about how you feel. Think
about how the other person might feel. Think about the consequences (impact)
if you act with violence. Will you hurt someone?
A = ACT
After thinking about what will happen if you get angry, think of how to solve the
dispute without acting angrily. Act in a non-violent and respectful way.
4. Ask the participants to break into their groups again and perform the same
role-play, but this time, they Stop, Think, Act.

• How was this performance different to the last one?
• Was this one more or less effective at solving the conflict?
• Was anyone hurt in this performance? Who?

Summary of session 5
• Saying what you feel and need is a good way to communicate.
• You can say what you feel by saying, “I feel _________ when you ____
because ____.”
• You can say what you need by saying, “I need ______.”
• Anger is a natural emotion. It lets you know that you are not happy with
something.
• Anger and violence are different. Anger is not an excuse for violence.
• We can notice changes in our body when we feel angry.
• When we start to feel angry, we can do different things to calm down,
such as count to five, breathe in and out slowly, or go for a walk.
• There are things we can do to make sure our anger doesn’t become
violent and we don’t hurt others.
• When we are angry, we can Stop, Think, and Act.
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5. After 10 minutes, ask the groups to perform for each other again. After each
performance, lead a discussion with the audience. Here are some questions
you can ask, or you can think of your own.
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Session

6
Resolving
conflicts without
violence
PART B

Learning outcomes
1.

To understand common ways of resolving
conflicts (in the home or in the community).

2. To practise how to resolve a conflict without
violence.
3. To understand and practise meaningful
participation in decision making.
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Family disputes
Every family has raoa and conflicts. These are normal for all relationships – in
marriages, families and communities.
Q. Ask the participants, “What do you think ‘conflict’ means?”
Maybe throw a ‘talking ball’ (page 18) and get one or two words
from each participant. Ask them, “Does conflict sound like a
good thing or a bad thing?”
Conflict can be a good thing – it is an opportunity for us to talk about what we
want, and to listen to the other person as they talk about what they want.
Then together we can decide how to go ahead.
Even though conflict can be a good thing, we often deal with it in a way that
makes the situation worse – such as getting angry, arguing, using violence,
or fighting with others.

PART B

Conflict resolution
Adapted from Live & Learn Environmental Education, 2013. Educate. Advocate. Connect, pp. 135–136.

There are different ways to resolve conflict. The way we resolve conflict can
leave both people happy, both sad, or one person happy and one person sad.
Here are some common outcomes of resolving conflicts.
LOSE/LOSE

This happens when:
• we do not want to be involved in conflict
• we avoid the conflict
• we ignore the conflict
• we do not participate in solving the conflict (withdraw)
• we are scared of confrontation
• we do not want to cause trouble
• we feel powerless
• we do not know how to deal with the conflict.
The effect is:
• the situation does not change
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• no solution is found
• we might feel angry towards the other person in the conflict
• the other person might feel angry towards us
• the relationship between the people is spoiled or affected
• there is a high chance we will have more conflict in the future
• everyone loses (LOSE/LOSE).
WIN/LOSE

This happens when:
• we want to win
• we view conflict like a sport or a competition
• we have a power struggle with the other group or person.
The effect is:
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• we are happy in the short term
• no long-term solution
• the conflict might come back in the future, especially if the other person is
not happy
• one person wins, one person loses (WIN/LOSE).
WIN/WIN

This happens when:
• we make compromises so that everyone is happy with the solution
• we give up something that we wanted, so that everyone can agree
• we talk about what we need and why we need it
• we feel comfortable talking with the other person or group.
The effect is:
• everyone involved is happy with the solution
• we maintain a good relationship with the other person or group
• the solution lasts a long time
• both people win (WIN/WIN).
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Discussion
Different ways to resolve conflicts
Instructions:
1. Ask the group to form pairs or groups of three. In the small groups, ask
participants to share any conflict they have been involved with, and how it
was resolved. In the end were both people happy (win/win), both people
unhappy (lose/lose), or one happy and one unhappy (win/lose)? How could
it have been different? Was there a way to make both people happy with the
outcome? Allow 10 minutes for discussion.
2. Explain that you will read out different ways of resolving conflict. Ask the
small groups to talk about what kind of solution each is – is it win/win, win/
lose, or lose/lose?
Here are some suggestions, or you can think of your own:
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• A couple disagree about where their daughter should go to primary
school. The father says that he is the boss of the house so he will decide.
• A couple has a growing family and they argue about their money. They
sit down together and talk about the problem, and make a time to write
a household budget.
• A couple fight about the same issue over and over. Afterwards they pray
together, and feel better towards each other, but do not resolve the
issue.
• A couple argue and the husband gets angry and throws hot water on his
wife. She calls her in-laws to come over. They don’t talk about it again.

Steps for resolving conflict
Adapted from Live & Learn Environmental Education, 2013. Educate. Advocate. Connect, pp. 139–149.

Whenever we have a conflict, there are some simple steps that can help us to
think of resolutions and agree on one together.
1. Separate the person from the problem
Sometimes when we have a conflict with someone, we get angry at the
person, instead of focusing on how to solve the problem. If we can separate
the person and the problem, we can then work together with the person to
solve the problem.
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2. Take turns to say what you think and feel
Take it in turns to say why you are upset and what you think the problem is.
This is a time to speak about your feelings and thoughts – not to judge the
other person. This is a good opportunity to say what is on your mind. It is
important that each person has a turn to speak without interruptions. This
is a good time to practise our listening skills (see Session 4) to really try and
understand what the other person is saying.
3. Identify the problem
“The problem we are trying to solve is …”
Talk with the person and understand exactly what the problem is. Define the
problem so that you both know what you are trying to resolve. Separate this
problem from the person!
4. Develop criteria for resolution
“We’ll know a solution is a good one if …”
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Think of what your criteria is for a resolution – i.e. you must both be happy
with it, it must not be harmful to the other person, it must be in the best
interest of the family, it will be a long-term solution, etc.
5. Brainstorm options
“There are a lot of options, like …”
Together, think of all of the possible options for resolution. IMPORTANT –
this is not a time to judge whether the solution is a good one or not. Write
down or talk about every idea that you can both think of, even if they are
ideas that you do not like, are not happy with, or that seem a bit crazy. Think
of as many ideas as you possibly can!
6. Use your criteria
“The best option is …”
Using your criteria from step 4, go through each idea and check if it
meets your criteria for a good solution. You might find that no one idea
is perfect, but that by combining a few ideas, you can meet your criteria
and agree on an ideal solution. This step is where most of the discussion
will happen. Make sure that everyone involved gets to share their opinion
and participate. If you are finding it difficult, you can use the criteria to go
through each option.
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7. Make an agreement
“We agree to …”
After deciding on the best option, agree on it with the other person.
Maybe it would help to write it down, or tell a respected person or family
member who you both trust, so that you both know what you have agreed
on. Talk about what you will each do next as part of the agreement.
8. Meet again
After the agreement has been made, make time later (depending on the
decision, maybe the following day or week or month) and discuss whether
the agreement is working for you both. Does anything else need to be
changed? Are there any problems with the agreement? Talk about them
now and go through the process again to address any problems.
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Activity
Role-play: Resolving conflict
Materials: butcher’s paper with the following ‘Steps for resolving conflict’
written on it:
1. Separate the person from the problem.
2. Take turns to say what you think and feel.
3. Identify the problem.
“The problem we are trying to solve is …”
4. Develop criteria for resolution.
“We’ll know a solution is a good one if …”
5. Brainstorm options.
“There are a lot of options, like …”
6. Use your criteria.
“The best option is …”
7. Make an agreement.
“We agree to …”
8. Meet again.
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Instructions:
1. Invite participants to work in pairs to discuss the following questions:
• What is important when resolving conflict?

PART B

• How can conflict be positive?
2. Allow five minutes for the pairs to discuss their ideas, and then ask
everyone to share their ideas with the whole group.
3. After all the pairs have shared their ideas, ask if the group can think
of any more. Here are some ideas to discuss:
• We should think carefully before we involve ourselves in a conflict.
• We should aim to make everybody happy, not just ourselves.
• We should not hurt or harm the other person or group.
• Solutions should be agreed on by all people involved – this way
they will have ownership over the decision.
• We should think of a long-term resolution, not just a short-term one.
• Resolving the problem early can reduce conflict in the future.
• People who help to resolve the conflict should act fairly and not
take sides.
4. Place the butcher’s paper where everyone can clearly see it. Go through
the steps for resolving conflict using the information above.
5. Ask participants to get back into their pairs. Ask each pair to think of a
conflict or raoa, or use one of the examples on the next page. Ask each
pair to use the steps to resolving conflict to try and solve the problem.
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Ask the pairs to think of their own conflict or raoa. Here are some
examples:
• A boy from one village likes a girl from a different village. The community
from the girl’s village is not happy and is angry with the boy and his
family.
• A husband and wife are fighting over their money. The husband is
spending money gambling and playing cards, and the wife needs
money to go to the market.
• A husband is going out drinking a few nights a week. The wife does all
the cooking and gets the children washed and ready for bed. She needs
more help around the house and looking after the children.
6. Allow fifteen minutes for the pairs to work on resolving the conflict, and then
ask everyone to share what they learnt with the whole group.

Making decisions together

PART B

Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, pp. 61–62.

Families have different ways of making decisions. There are lots of decisions
that need to be made in a household – big ones, such as family planning
(how many children to have and when to have them), how to spend money,
and parenting. There are also many everyday decisions that are also important,
such as housekeeping and childcare.
Making decisions together with your partner is when men and women work
together to make decisions that affect them and their family. This might mean
talking to your children or parents, as well as your partner. It is important to
consider everyone who will be affected by the decision.
Q : Ask the participants to think of a time someone helped
them make a decision and their help was useful. Ask: What was
useful about it? Could you have made the same decision alone?
Ask participants to share with a partner for two minutes, and then ask a few
participants to share their examples with the group.
Including other people in our decision making can help us make better
decisions. This is because by including another person, we include more
knowledge, and different kinds of knowledge. Our partner and family may think
of ideas that we just don’t think of by ourselves! It also means that we create a
shared understanding of what will happen next and how we will move forward
with our decision.
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Usually, the people who are included in the decision-making process will be
more committed to the decision because they have some ownership of the
outcome. For example, if a husband and wife decide together on a household
budget and how to spend their income, then both will be committed to not
overspending. Making decisions together also helps us share power with our
partner (see Session 2) and is an example of positive behaviour for our children.
Q: Ask the participants to share an example of a time they have
been excluded (not included) from a decision that affected
them. Ask: Why do you think you were excluded? How did it
make you feel?
Ask participants to share with a partner for two minutes, and then ask a few
participants to share their examples with the group.

Q: Ask the participants to share an example of a time they have
made a decision together with their partner. Ask: How did it
make you feel? How did it affect what happened?
Ask participants to share with a partner for two minutes, and then ask a few
participants to share their examples with the group.
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A consequence is the outcome, impact or result of something that has
happened. Our decisions will have consequences for others, but unless
we ask them to be involved in the decision, we may not know what those
consequences will be. Making decisions together with our partners and families
is important because they might think of consequences that we wouldn’t think
of by ourselves.

Discussion
What makes a good decision?
Talk with the group about how decisions are made and what makes a good decision.
Here are some questions you can ask, or you can think of your own.
1. Can women/youth/men make good decisions? Why? Why not?
2. Who makes decisions in your family? Why?
3. Is decision making shared among members of your family? Why? Why not?
4. Are there any barriers or challenges to sharing decisions in your family?
5. What influences decision making? e.g. parents, faith, kastom.

Summary of session 6
PART B

• Conflict does not have to be negative – it can be positive, if it is managed well.
• Conflict can be damaging if we use violence, intimidation (to frighten or
threaten) or bullying. If we talk about our issues and approach disagreements
and conflict with respect, it can be positive.
• There are different styles of resolving conflict – both groups can lose, one
can win and the other can lose, or both groups can win – that is, everyone
can leave the conflict happy with the result.
• By following these steps, we can manage conflict easily:
1. Separate the person from the problem.
2. Take turns to say what you think and feel.
3. Identify the problem.
4. Develop criteria for a resolution.
5. Brainstorm options.
6. Use your criteria.
7. Make an agreement.
8. Review.
• Making decisions together means we can talk about finding fair solutions
for everyone.
• It is important to think about the consequence (effect) of a decision and who
it will affect, and discuss this with them when making the decision.
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Session

7
About violence
against women

Learning outcomes
1.

To understand the different forms of violence
against women and children.

PART C

2. To identify where violence against women
mostly occurs.
3. To recognise how violence affects women,
families and communities.
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Violence against women in Solomon Islands
Violence against women and girls happens in every country of the world – rich
or poor, during conflict or during peacetime. It affects many women and girls
around the world, no matter their age or status in society. In the Solomon
Islands, nearly two in three women between the ages of 15 and 49 have
experienced violence by their partner.5
Domestic violence is the most common form of violence against women in the
Solomon Islands, and it is widespread.6 The Solomon Islands government thinks
this is a serious issue, and has written a policy called ‘the National Policy on
Eliminating Violence Against Women’.
You can find a copy of it online here:
http://www.pso.gov.sb/index.php/resources/doc_details/190-sig-final-evaw-policy
Or you can ask the Ministry for Women, Youth, Children and Family Affairs in the
Anthony Saru Building for a copy of the full policy, or a brochure.
“We can begin to do something about this violence today … It is
right to begin this journey now … We take this course because of our
children. As a society that prides itself on its family kinship being
tightly knitted, the health and wellbeing of our families is important
to us.”
– Johnson Koli, Former Minister for MWYCA7

Note
Taking care of our vulnerable sisters

PART C

Women with disabilities experience much higher levels of
violence around the world than women without disabilities – at
home, in their community, and in institutions. They are also less
likely to access support, refuge or legal redress.
AusAID, n.d., Triple Jeopardy: Violence against women with disabilities in Cambodia
UNDP, 2009. Pacific Sisters with Disabilities: at the intersection of discrimination.

5. Family Health and Safety Study, p. 62.
6. UN WOMEN, Ending Violence Against Women and Girls,[157], p. 21
7. SIG. National Policy on Eliminating Violence Against Women, p. vi.
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Discussion
Family violence
Instructions:
1. Ask everyone to join you in a learning circle, so that everyone can see
and hear one another.
2. Read out the following facts and statistics to the group:
• Violence against women happens a lot in Solomon Islands. In a recent
survey, two out of three women reported that they had experienced
physical or sexual violence from their partner.8
• Common types of physical violence that women experienced were:
being slapped or having something thrown at them, being pushed,
being hit with a fist and being kicked and dragged.9
• Common types of sexual violence within a partnership were: being
forced to have sexual intercourse or having sexual intercourse with
their partner because they were afraid of what their partner would do
if they refused.10
3. Break the group into smaller groups of three or four men, and ask them
to discuss the following questions in their groups:
• What was your first reaction when you heard these facts about
violence against women in Solomon Islands?
• What are some of the attitudes that your community has towards
violence against women? Have these changed over time? Why?
4. Bring the groups together to form a learning circle, and ask each group
to share what they discussed.

PART C

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• What are some of the attitudes that your community has towards violence
in general (e.g. in public and in the community)?
• What are some of the attitudes that your community has towards violence
in the home?

8. Family Health and Safety Study, p. 62.
9. Family Health and Safety Study, p. 63.
10. Family Health and Safety Study, p. 63.
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• Does your community have a way to resolve conflicts in the community?
• Does your community have a way to resolve conflicts in the home?
• What is your church’s attitude towards violence against women?
• Does your church have a policy about violence? In the community?
In the family?

What about violence against men?

TIP

The most common form of family violence is violence committed by
men against women and children. Of course, men can also be victims of
gender-based violence and women can commit violence. The evidence
shows that the majority of offenders are men, and the majority of victims
are women and children.

Different kinds of violence against women
What is violence against women?
Violence against women is “any act of gender-based violence that
results in, or is likely to result in, physical, sexual or psychological
harm or suffering to women.”
United Nations Declaration on the Elimination of Violence Against Women, 1993

PART C

In Session 2 we learned that violence does not just mean physical or sexual
violence – it can also mean emotional, verbal or economic violence.
Violence is any use of force, or the threat of force, by an person or group
that causes harm to another person or group. Family violence can be:
• Physical – punching, choking, hitting, pushing, beating someone, biting,
kicking, shoving, throwing things, smashing things, strangling, burning,
damaging property, hurting animals, or threatening to do any of these things.
• Emotional – not letting someone see their friends or family, stopping
someone from working or studying, ignoring someone on purpose, bullying,
insulting, constantly putting someone down (saying they are ugly or useless,
for example), harassment. This might include verbal abuse (see below).
• Verbal – teasing someone, making threats (such as threatening to
hurt someone or take away their children), shouting, insults, swearing,
name-calling.
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• Economic – depriving someone of money, restricting access to land/
property, paying less than you should for work, one person controlling the
family income so their partner does not have access to money and has to
ask for it.
• Sexual – forcing someone to have sex, incest (a family member having sex
with another family member), threats of physical violence during sex, rape,
sexual harassment, forced prostitution, forcing someone to have sex with
someone else.

Activity
Forms of violence against women

Instructions:
1. Pass out lots of small pieces of paper/card and blu-tack or post-it notes.
Make sure everyone has access to many pieces of paper.
2. Ask participants to work in pairs and to draw or write down as many types
of violence or incidents of violence as they can think of. Put each different
type of violence on a separate piece of paper. Encourage participants to
be specific – do not just say ‘physical abuse’ but rather, ‘slapping your wife’,
‘kicking a woman in her stomach when pregnant’, ‘taking all the money
away’, etc.
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Materials: five pieces of butcher’s paper with the five forms of violence on them
as headings (physical violence, emotional violence, verbal abuse, economic
violence, sexual violence), many pieces of small card or pieces of paper

3. Allow 10 minutes for participants to draw or write down their answers. As
they do, place the five pieces of butcher’s paper along the wall or the floor.
• Walk around the group and help anyone who needs help with writing.
4. After 10 minutes, ask participants to look at the five pieces of butcher’s paper
you have set out. Read out the headings on the butcher’s paper and explain
the different types of violence. Give examples, if that helps.
5. Ask the participants to place each of their cards on to the piece of butcher’s
paper they think it relates to. Tell participants not to worry if they are not
sure, but to just put them where they think they should go.
6. Now ask the group to break up in five groups. Assign each group to one of
the pieces of butcher’s paper.
7. Ask each group to look at the cards next to their piece of butcher’s paper.
• Can they think of any more examples that should be there? Add them on.
• Should any of the examples be moved to another heading? They can
move them.
8. Allow 10 minutes for each group to work on their form of violence. Then
invite all the groups to sit together. Ask each group to share what kinds of
violence their butcher’s paper refers to. What examples were there? What
other examples did they think of? Which ones were they not sure about?

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• Where does violence mostly occur? In the home or outside the home? Why?
• Did any of the forms of violence surprise you? Which ones? Why?

PART C

• Did any of the examples surprise you? Which ones? Why?

Activity
Is this violence?
Materials: three pieces of butcher’s paper with the following headings on them:
‘Yes’, ‘No’, ‘Mi no save’

Instructions:
1. Ask all of the participants to choose an object that will represent them
– it could be a rock, shell, personal object, mobile phone, etc.
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2. Invite the participants to all sit or stand in a circle. Place the three pieces
of butcher’s paper in the centre of the circle.
3. Read out each of the following scenarios and ask participants, “is this
violence?” If they think the answer is yes, have them put their object on the
butcher’s paper that says ‘yes’. If they think no, then they should put their
object on the piece of butcher’s paper that says ‘no’, and if they are not
sure, then they should put their object on the piece of paper that says
‘mi no save’.
4. After each scenario, ask each participant to explain why they chose
their answer.

Scenarios:
• Helen’s boss asks her to go and have a drink with him, and to go to a hotel
with him at night. He says if she doesn’t, that maybe she won’t have her
job anymore.
• Erick and Carol like each other and have started spending more time
together. They want to sleep together, so they rent a hotel room for a
night and spend the night together.
• Luke has an 02 who he spends money on and goes out with. When he
comes home he tells his wife she is ugly and swears at her.
• Willie and Mary are married and live together. Their incomes go into
one account, and they make decisions together about how to spend it.
• Doug and Veronica have been married for three years. When Doug gets
drunk he hits Veronica, but then the next day he apologises and promises
not to do it again. He has done this many times since they were married.

PART C

• Solomon and Lynda live in Mamanawata. Lynda’s family lives in Choiseul
and she wants to go and visit them. She hasn’t seen them since she and
Solomon were married – five years ago. When Lynda asks for money for
a fare to visit her family in Choiseul Solomon says no, that she has to stay
home to clean the house and cook for him.

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• Do these kinds of situations happen in your community?
• What kind of situations are you not sure about?
• What did you learn from this activity?
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Consequences of violence against women
Adapted from GBV Prevention Network, 2011. In Her Shoes: Handbook, pp. 6–7.

Sometimes we say that domestic violence (violence in the home) is a
private issue, and that it only involves two people – the husband and wife.
Actually, domestic violence affects the whole family – especially the children.
It also affects the woman, the man and the whole community.
Family violence affects children, women, men and communities
in different ways.

es:
Consequences for communiti

• Lose out on women’s contribution to the
community.
• Spend money on responding to violence
against women (clinic, police).
• Increased crime.
• Pressure on wantoks and extended families.
• Higher rates of sexually transmitted
infections.
• Lack harmony and peace.

Consequences for children:

• Afraid of their fathers.

PART C

• Scared for their mothers.
• Think that it is their fault.
• Feel sad and depressed.
• Go badly at school.
• Run away from home.
• Have nightmares.
• Behave badly toward other children.
• Withdraw from activities and friends.
• Grow up believing that violence is normal and acceptable.
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Consequences for men:

• Have children who are frightened of them.
• Don’t have intimacy or enjoyable sexual relations with their partner.
• Have partners who do not trust them and are afraid of them.
• Feel disrespect from others.
• Feel pressure to keep control and power in the home.
• Ashamed of their behaviour.

Consequences for women and girls:

• Low self-confidence.
• Avoid participating in activities.
• Stop visiting friends and family.
• Physically hurt.
• Physical injuries.
• Sadness and low self-esteem.
• Fearful and anxious.
• Afraid of their partners.
• Unhappy at home.

PART C

• Increased health problems,
including risk of sexually
transmitted infections.
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Activity
Stories from our communities
Materials: butcher’s paper with the following questions written clearly on it:
• What are the consequences for the child/children?
• What are the consequences for the woman?
• What are the consequences for the man?
• What are the consequences for the community?

Instructions:
1. Ask the group to sit together. Explain that you will read out some real stories
of violence, which Solomon Islander women shared during the Family Health
and Safety Study (2009). After each story, ask the group to break into groups
of three or four and discuss the four questions on the butcher’s paper.
Allow the groups five minutes to talk about each scenario.
Encourage participants to think about impacts on the person’s physical
wellbeing, their emotions, the health system, courts and law and justice
system, community leaders and community safety.

PART C

Here are some examples of stories to use.11 Choose a few
to use for this activity, or think of different ones.

1. “I first experienced this problem when I had our first
child. Often he would never come home, especially
during the weekends and so I began to suspect
that he was up to something (playing around). My
suspicions were aroused by seeing girls’ underwear
in his vehicle. If I asked him about his whereabouts
he would beat me and things would get worse.”

11. Examples sourced from Family Health and Safety Study, pp. 67-81.
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2. “After having our first child, we started
having problems … He started going out
on weekends, getting drunk and then would
bash me up when he came back home.”

3. “One day I was at the bus stop, all of a sudden,
my brother-in-law came and hit me, punched me
and slapped me and I fell to the ground on the
roadside. There were a lot of people standing
around at the bus stop and they were looking
at us. I wanted to cry but could not and he went
on to verbally abuse me and shouted, ‘Do you
think your husband will come back to you again,
useless, you stupid woman’.”

PART C

4. “My workmates were the ones who usually
sexually harassed me … A lot of times
the men touched my private parts and
harassed me for sex. They also made
sexual comments towards me. And a lot
of times, if I asked them to do any work
for me because it relates to my work, they
harassed me. They wanted me to touch
their private parts or have sex with them
before they would do the work being
asked.”

Session 7: About violence against women

111

5. “I cannot provide for my own family because my
husband does not support us … I do not have
any money to go and visit my friends and relatives
and if I complain about the lack of household
things he gets angry and usually hits me. I am
usually saved by the children crying.”

PART C

6. “He does not provide for me to do the household
chores … like buying soap for washing clothes
and so on. So I have to beg my uncles to give me
money to pay for these things. I feel very shy and
small when doing this but I have to. Whenever I
ask him to give me money, he always tells me that
his salary is too small … Then I have bad thoughts
like selling myself to get money to buy food or
things for home.”
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Summary of session 7
• Violence against women happens in the home and outside the home.
• In Solomon Islands, two out of three women have experienced physical
or sexual violence from their partner.
• It is difficult to talk about violence in the home because many people
think it is private. But it is very common and being silent about it allows
it to keep happening.
• There are different types of violence against women: physical, sexual,
emotional, social, economic and verbal. All of them hurt our families.
• Violence affects children, women, men and communities. It affects their
health, mental wellbeing, the law and justice system, and the community.
• Violence has consequences for women, such as: physical injuries and pain,
low self-esteem, being frightened, being afraid of their partners, feeling
unhappy at home.
• Violence has consequences for men, such as: having their children feel
afraid of them, poor relationships with their partner, feeling ashamed of
their behaviour.
• Violence has consequences for children, such as: thinking it is their fault,
being scared for their mothers, being afraid of their fathers, having
nightmares, doing badly at school, growing up believing that violence
is acceptable.
• Violence has consequences for the community, such as: losing women’s
contributions, spending money on responding to violence (clinic and
police), increased crime, lack of harmony or peace.

PART C
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Session

8
Supporting
women and
children
Learning outcomes
1.

To understand that violence against women
and children is a public issue.

PART C

2. To recognise the responsibility to act and
speak up against violence.
3. To know how to support women and
children who experience violence.
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Where does violence happen?
Violence is committed against women within the family as well as outside the
home. This violence can be physical, sexual, verbal, mental, emotional or sexual
(see Session 7).

Activity
Where does violence happen?
Materials: butcher’s paper, markers

Instructions:
1. Divide the group into pairs and give each pair some butcher’s paper and
markers.
2. Ask half the pairs to think of all the kinds of violence that happen to women
outside of the home – this might be on the street, walking to and from the
garden or collecting water, in the workplace or at school. Ask them to think
of all different kinds of violence – physical, sexual, verbal, emotional and
economic – and have them write or draw these onto the butcher’s paper.
3. Ask the remaining pairs to think of all the kinds of violence that happen to
women inside the home – this might be by a husband, boyfriend, 02, father,
Uncle, etc. Also ask them to think of all different kinds of violence: physical,
sexual, verbal, emotional and economic. Write or draw these onto the
butcher’s paper.

PART C

4. After 10 minutes, bring all the pairs together to form one big group.
Ask each group to share the types of violence they thought of. Do the
other pairs have any other answers or contributions?

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.
• What kind of violence does our community talk about most in newspapers
and on radios – violence that happens in the home or outside the home?
Why?
• Where does violence mostly occur in our community? Why?
• Why, at times, do women not want to speak about violence in their lives?
• How does it feel to know that a friend, family member or someone you know
is suffering from violence?
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Why does she stay?
Some people ask, ‘why does she stay?’ when they hear about a
woman in a violent relationship. There are many reasons why a
woman might not leave, such as:

No money,
and no place
to go

Hope for
change

Feelings
of shame and
guilt

Fear of being
blamed

Protecting
the family
name

Religious
or cultural
reasons
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Fear of, and threats
made by, the partner,
such as “I will not let
you see the children”

In love with her
partner and doesn’t
want to leave

FACT
Cycle of violence
Another reason women may find it hard to leave is because domestic
violence often follows a similar pattern. It often goes through the
following three stages – sometimes quickly (a few times a day, or
every day), sometimes slowly (over a week, a month or a year).

Explosion
Explosion. Violence happens.
Maybe woman leaves.

Build-up

Cycle of
violence

Tensions rise. Man
becomes more controlling.
Put downs.

PART C

Honeymoon
Silence. Apologies. Shame and
regret. Forgiveness. Promises it
won’t happen again.
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Supporting women and children
The number one way to stop family violence from happening is to prevent
it in the first place. Men have the power to do this. But both men and
women need to realise that the violence is happening, and that it is not ok.
Something else you can do, is support women, children and families when they
need help.

Activity
Supporting women and children
Instructions:
1. Divide the group into small groups of two or three. Ask the small groups to
talk about different ways that they can support women and children who
have suffered violence in the community. Encourage the group to think of
all the small ways to help women and children, keeping their safety as the
number one priority.
2. After 10 minutes, ask each small group to pair with another small group,
so they form groups of 4–6 people. Ask the two groups to discuss their
responses.
3. After 10 minutes, invite all the groups to come together and share some of
the responses. With each response, discuss the importance of safety for the
women and children.

Reflection:
Lead a discussion with the group about the activity. Here are some questions
you can ask, or you can think of your own questions to talk about.

• Who are the people who can support women?
• What kind of support can these people provide?
• Do you think it is appropriate for a woman’s family to take her back home?
• Some men are hesitant (not very willing) to talk about violence against
women – why do you think this is?
• Do you think men need some support to help them speak out against
violence?
• What kind of support do men need?
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• Can anyone share a time when they have seen someone help a woman who
has experienced violence? Ask them to share the story without using names.

Note: Safety first
Bringing stories of violence, abuse and discrimination into the public
eye or the community may cause distress to the victim and the
community. Victims and those assisting them may be threatened with
violence and intimidated for speaking out. They might be afraid to tell
you what has happened.
Always think about the safety of the women and children involved.

What should I do?

TIP

Sometimes we know that violence has happened, but we are not quite
sure what to do about it, or where to go for help.
If someone has been hurt or abused, it is important to tell them that it is
not their fault, and that you will support them. Listen to them and ask
about their options. Make sure that they are now safe and secure.
Some other options are:
• Ask them if there is anyone who can help them, or anyone who
they would like to talk to.
• Ask them if they need to go to the hospital or clinic.
• Ask them if they want to talk to the police.
• Ask them if you can take them somewhere safe.
• Ask them if they want to go to the police, the Christian Care Centre
or the Family Support Centre.
• Provide them with the phone numbers below.

PART C

Where to go for help
If someone you know needs help from domestic violence, here are
some phone numbers they can call:
Ambulance/Hospital (Emergency) - 911
Police (Emergency) - 999
GBV (Gender-based violence) Helpline - 132 (free call)
Family Support Centre - 26999
Christian Care Centre Safe House - 7479326
Public Solicitor’s Office Legal Assistance - 28406
RSIPF Protection - 23666
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Summary of session 8
• Violence against women happens in the home as well as in the community.
• Many women find it hard to leave a violent situation for different reasons,
such as fear, shame, guilt, nowhere to go, because of cultural or religious
reasons, or because of children.
• Domestic violence usually follows a pattern: Build-up, Explosion,
Honeymoon.
• The number one way to stop violence against women is to prevent it from
happening.
• Another way men can stop violence against women is by supporting
women and children who have suffered violence.

PART C
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Session

9
Building safer
communities

Learning outcomes
1.

To reflect on whether participants choose to use
violence.

PART C

2. To identify some ways of talking with and
listening to men who use violence.
3. To commit to changes to create safer
communities, free of violence against women.
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Talking to men who use violence
Many men told us that they know someone who uses physical violence against
women and their families.12 They said they would like to talk to their friends
about this behaviour, but were not sure how to do this.
Talking to someone who uses violence is not easy, and it must be done
carefully. When you talk to men who use violence, you can role model listening
skills and assertive communication (Session 4). This means it is important for
you to keep calm and listen, but not submit. Separate the person from the
problem – do not focus on the person, but on their behaviour and actions.
When you challenge his behaviour, do not be confrontational or start a fight –
this is usually not helpful. Men are more likely to talk with you if they feel you
are listening to them.
• Choose the right time and place to talk.
• Start a conversation when he is calm.
• Be clear and direct about what you have seen or heard.
• Do not judge him as a person, but talk about his behaviour and actions.
• He may try to blame others for his behaviour (see box on page 125)
– do not agree with these excuses.
• Do not try to force him to change, or argue with him. Talk to him as a
concerned friend, neighbour or family member.
• Keep the communication open and look for opportunities to support him.
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People who use violence might make an excuse for their behaviour – saying
why their behaviour is ok. These excuses take attention away from the real
problem – the use of violence. Instead, they blame other people or problems.
Often the woman affected will accept these excuses for his behaviour. If family
or friends find out about the violence, they may also accept these reasons as
true and reasonable. It is important to learn these common excuses, so we can
recognise (luk save) them when we hear them.

12. Live & Learn Environmental Education, 2013. Real Men Take a Stand Against Violence, p. 27.
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Common excuses men who use violence might use
• My wife didn’t obey me.
• I had to show that I had control.
• I was drunk.
• I don’t remember doing it.
• She spoke to me in a way she shouldn’t have.
• She deserved it.
• I don’t want to be married anymore.
• It’s my culture to be the boss.
• It didn’t hurt her.
• Everyone fights like this, it’s normal.
• I won’t do it again.
• I own my wife.
• My kastom is to teach my wife to submit.

PART C
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Activity
Talking to men
Materials: butcher’s paper with three questions written on it (see below), blank
butcher’s paper, markers

Instructions:
1. Ask everyone to form groups of three. In their small groups, ask them to
discuss the questions you have written on the butcher’s paper:
• Why do you think men use violence?
• What do they achieve (gain) by being violent?
• What kinds of reasons or excuses do men use for being violent?
2. After five minutes, ask the groups to discuss different things they could say
to someone who uses violence.
3. After 10 minutes, ask the groups to do a small role-play in their groups.
One person can play the man who uses violence, and another one can play
a neighbour or friend who wants to talk to him about it. The third person is
an observer.
Choose a situation for the men to role-play, or ask them to choose their own.
Allow 10 minutes for them to perform the small role-play in their groups –
they do not need to perform them to the whole group.
4. After they have finished their role-plays, ask each group to have a
conversation. They can talk about these questions, or any others you
think of:
• How did it feel to talk to someone who uses violence?
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• What could you say that works well?
• What approach works with men in the Solomons?
• What kind of excuses did the person who uses violence give to justify
their behaviour?
• Did the observer notice anything that worked particularly well?
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Optional: Self-esteem
Men are all very different from each other – everyone has their own strengths
and skills. These next two activities will identify each person’s strength and
value. This is important to give men confidence that they can be strong and
positive role models in their families and communities.

Optional activity
– “I am …”
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, p. 79.

Materials: one sheet of paper for each person, one marker or pen for each
person

Instructions:
1. Ask participants to find a space on their own. Explain that they will be doing
this activity alone, and that no one will be looking at their notes or asking
them to share their thoughts.
2. Ask participants to write ten positive sentences about themselves that start
with the words, ‘I am …’. Examples might be, ‘I am a good friend to others’
or ‘I am an intelligent man’.
3. Allow participants to move away from the group and sit somewhere private
to complete the activity. Remember that some participants may not feel
confident writing, so let them think of their statements privately.
4. Allow 15 minutes for participants to write down or think of their statements.
When they have finished, encourage them to fold up the paper and take it
home to keep.
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Privacy

TIP

Remind participants that the statements are private and no one
will read them, so they should try to be honest. When they are feeling low
they can do this activity to remind themselves of their good qualities.
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Optional activity
“You are …”
Adapted from Live & Learn Environmental Education, 2012. Gud Disions Gud Lidasip, pp. 80–81.

After participants have recognised their own strengths, invite them to now
use the listening skills they practised in Session 4 to reflect on the strengths
of others in the group.

Instructions:
1. Ask participants to find a partner. Encourage them to choose someone
they may not have worked with or do not know very well.
2. Each pair nominates a speaker and a listener (they will swap halfway
through).
3. Give the speaker five minutes to share with their partner something they
have done in their life that they are proud of. This might be something
small, like helping out in the community, or it might be bigger, like going
overseas.
4. Remind the second partner to listen carefully to their story (like we learnt in
Session 4), using their body language to show that they are listening. Ask
the listeners to notice the good qualities and strengths of the speaker.
5. After the first speaker has told their story, ask the listener to state what they
learnt about the speaker from the story. Ask them to give examples, such
as: “Eric, I can tell you are generous with your time and caring of others
because you help out with older people in the community.”
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6. After five minutes, ask the participants to swap roles, so the speaker now
listens and the listener tells their story.
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Some examples of good qualities the listener may notice are:
confident

leadership

trustworthy

thoughtful

proud

loyal

wise

energetic

caring

committed

optimistic

team player

ambitious

efficient

smart

positive attitude

organised

cooperative

generous

careful

intelligent

accepting of
others

a good friend
diplomatic
honest

decisive
friendly
courageous

creative

charitable
considerate

warm and giving
responsible

enthusiastic

makes others
laugh

forgiving

polite

Reflection:
When all the participants have finished, bring them together and lead a
discussion with the following questions:
• How did people find that activity?
• How did it feel to have someone else notice good qualities about you?
• Can remember a time when you helped build someone’s self-esteem by
noticing their good qualities?
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When we behave in a positive way, other people in our community notice.
It sets a higher standard for everyone in the community. By showing that you
are against violence against women, and are committed to not being violent
or allowing others to be violent, other community members will learn from you
and look towards you for positive behaviour.

What can we do?
Adapted from Oxfam International & KAFA, 2010. Women and Men Hand in Hand Against Violence,
pp. 94–96.

There are lots of things men can do to build safer, stronger communities.
Here are four key areas men can focus on:
1. Work on myself.

3. Take action as a neighbour or friend.

2. Be a good role model.

4. Be a champion.

1. Work on myself
To end violence against women, we must all start with ourselves. This can be
the hardest, but the most important step. This means asking if we choose to
use violence at any time.
Here is a quick checklist that men can use on themselves or when talking to
others to understand if they are using violence.

Do I use violence?
Adapted from Government of Western Australia, 2010. How do I know if I’m abusive?

These questions give men a chance to think about their behaviour and
to consider whether they use violence. Do not ask the group to answer
these questions out loud or talk about them now – they can think about
them if they like, or use them when they are talking with other men in the
community.
1. Do you often call your partner names or criticise them?
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2. Have you ever tried to stop your partner from doing something they
wanted to (e.g. going out with friends, having a job, studying)?
3. Do you take control of the money, so your partner is not allowed to
have money for their own personal use?
4. Have you ever threatened to hit your partner, or throw something at
them?
5. Have you ever unfairly accused your partner of paying too much
attention to someone else?
6. Have you ever slapped, hit, pushed or shoved your partner?
7. Have you pressured your partner to have sex when they didn’t want to?
If the answer to any of these questions is YES, then you are using violent
behaviour. Talk to a friend, relative, pastor or someone you trust about how
you can behave differently. Sessions 5 and 6 will also give you some ideas.
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Men can...
• make a choice to not commit violence themselves.
• play an active role as fathers.
• choose not to use violence as a demonstration of masculinity.
• think about who has power, and how power is used in the family.
• talk about their feelings and what they need.
• not use anger as an excuse for violence.
• practise assertive communication.
• raise their sons and daughters with equal respect, and encourage all children
to follow their dreams.
“Be the change you want to see in the world”
Mahatma Gandhi

2. Be a good role model
Children and young people learn how to treat each other by looking at the
people around them and in their community. When they see words, behaviours,
attitudes and beliefs that lead to violence, they learn that this is acceptable.
Children also learn from outside the family – is there violence amongst their
friends, or in the community?

FACT

Teaching children respect!

Encouraging children and young people to develop respectful and
non-violent relationships is one of the most effective ways to prevent
violence against women.
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Men can...
• be a role model as a positive and strong family man.
• be role models for positive behaviour towards women and girls.
• be role models for valuing work that women do in the family and the
community.
• role model how to resolve conflict without violence.
• be role models for managing anger and using assertive communication.
• be role models for behaving in a respectful and non-violent way.
• be role models for helping out with household chores, looking after the
children and preparing food.
Session 9: Building safer communities
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3. Take action as a neighbour or friend
It is not enough to just work on ourselves. Being silent about violence against
women allows it to keep happening. We can also make big changes by doing
small actions as friends, family and neighbours.

Men can...
• prevent others from committing violence.
• support women who have suffered violence.
• speak to their friends who use violence and encourage different behaviour.
• take care of their female relatives if they need support or help.
• intervene in violent situations.
• learn about the reality of violence in the community and talk about
it with other men and friends.

4. Be a champion
Some men may want to be a champion against violence against women.
These men may be those in leadership positions, or who care deeply about
this issue.

Men can...
• recognise the value and importance of women leaders in the community.
• support women leaders.
• use their power in the family and the community to stand up
against violence against women.
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• challenge the idea that domestic violence (violence in the home)
is a private matter.
• challenge the stereotypes and ideas of masculinity that contribute to
violence.
• promote a greater awareness of gender issues in our communities.
• encourage greater participation of men in family life and parenting.
• share their decision making with women and make decisions together.
• show how our culture has respect for women and does not accept violence
against women or children.
• create awareness in the community, workplace or social groups about the
facts of violence against women.
• support community, church, government or NGO programs that work to
stop violence against women.

132

PART C: Supporting our communities

Activity
What can we do?
Materials: four pieces of butcher’s paper with the following headings:
• Work on myself
• Be a good role model
• Take action as a neighbour or friend
• Be a champion

Instructions:
1. Explain to the group that you will all brainstorm different ways you can work
to stop violence against women and build safe communities with healthy,
happy families.
2. Divide the group into four groups, and give each group one of the pieces
of butcher’s paper.
3. Ask each group to brainstorm a list of things that men can do, under the
heading on the butcher’s paper. Use the information above as examples
if you need to, but ask the groups to be specific and to think of their own
suggestions. Encourage the groups to think of as many options as possible
– even if they sound silly or they do not want to do them personally.
4. After 10 minutes, ask the groups to rotate, so that each group is now at a
new piece of butcher’s paper. Ask them to continue to brainstorm options
for that heading.
5. Continue rotating the groups until each of the four groups have had a
chance to brainstorm for each of the topics.

Note: Keep the butcher’s paper in the centre of the group for the
next activity.
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6. After all four groups have brainstormed options for each topic, ask each
group to return to the piece of butcher’s paper they began with, and
present it to the whole group. There should now be many different options
for change and taking a stand against violence against women.

Commitments to making change
Building safer and stronger communities means that everyone in the
community must work together. Men play an important role in building safer
communities for all families.
Violence is not a private issue. It is a community issue. Men can work with
women to build safer communities for everyone.

Activity
Personal pledges
Materials: butcher’s paper with brainstorm from the last activity.

Instructions:
1. Explain that a pledge is a commitment to do something. It is like a promise.
Ask everyone to think of two actions that they will pledge to do in order to
work together to build safer, happier families and communities.
2. Allow five minutes for participants to think of which two pledges they will
make. The pledges can be from any of the brainstorms from the last activity
– working on myself, being a role model, taking action as a neighbour or
friend, or being a champion – or the men can think of their own pledge.
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3. When everyone is ready, ask one man at a time to come to the front and
pledge two actions or commitments to change that he will make. After he
has shared them, encourage the group to clap together to support him.
4. Continue until all the men who wish to make pledges have done so, and
they have all received a clap. If someone is not comfortable making a
pledge in front of the group, do not force them, but encourage everyone
to participate.
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What do we know now?
Repeat this activity from the start of the training and see what has changed.

Activity
My thoughts on violence against women
Materials: (optional) five pieces of butcher’s paper, markers. In the centre of
each piece of butcher’s paper, write/draw one of the following symbols and
headings:
Head

Ear

Hands

Eyes

Heart

Instructions:
1. Ask the participants to form a learning circle (page 19) so that you can all
see and hear each other.
2. Explain that you are going to touch a part of your body and ask a question
about violence against women. Then go around the circle and ask the men
to also answer the question. Make it clear that there are no right and
wrong answers, and that it is important to speak honestly.
3. Touch your head and ask:
• Head: What do you already know about violence against women?

(Optional) Write the answers on the butcher’s paper.

TIP
Working together
If there are two facilitators, have one run the activity, while another
writes the answers on the butcher’s paper.
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Go around the circle and ask each participant to touch his head and answer
the question.

4. Repeat step 3 for the remaining body parts:
• Ear: What have you heard about violence against women?
• Eyes: What kind of violence against women have you seen in the
community?
• Heart: How does talking about violence against women make you feel?
• Hands: What can you do to stop violence against women?
5. Thank the participants for sharing their thoughts.

Reflection:
The group did this activity at the start of the training, and now at the end.
Lead a discussion with the group about what has changed since the start.
Here are some questions you can ask, or you can think of your own questions
to talk about.
• How were your answers different this time to the last time we did this
activity?
• What have you learned?
• What would you like to know more about?
• Where will you go to find more information?
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• How will you share what you have learned with others?
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Summary of session 9
• There are a lot of common excuses for using violence, such as having to
be the boss in the house, a wife not being submissive, or being ‘out of
control’ because of being drunk or angry. These excuses are all a way for
the person who uses violence to put the blame on someone or something
else, instead of taking responsibility.
• It is important to talk to men who use violence and challenge them about
their behaviour. But this must be done very carefully, thinking about the
safety of the women and children involved.
• We all have special skills and qualities that we can model and use to build
a positive community.
• Men can work on themselves to stop violence against women by doing
things such as making a commitment to not use violence, and being an
active parent.
• Men can be a good role model in the community by being positive and
strong family men and valuing the contribution that women make to the
family and the community.
• Men can take action as neighbours or friends by talking to men who use
violence, and supporting women and children who suffer from violence.
• Men can be champions for stopping violence against women by
supporting women leaders, and sharing decision making with women.
• Everyone can make a commitment to build safer communities for our
families.

PART C
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Treat others as you
want to be treated!

If women are included
in decision making our
communities will be
better for everyone!

Anger is a strong emotion
– one that shows you are not
happy about something.
Anger is not an excuse to
be violent.

I don’t like it when
I see violence in my
family. It makes me
upset and scared.

Some people become
violent because they are
not able to discuss things.
Violence hurts everyone!

Many people confuse anger and violence,
thinking they are the same thing. Anger is an
emotion – a feeling that everyone experiences
from time to time. Violence is a behaviour.
Violence is often used to express anger – but
there are other ways to express anger that don’t
hurt people. Violence is a choice.
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Glossary
Word
advocate

Pijin

Definition
An advocate is somebody who believes
in something, such as a cause or aim, and
educates his or her community to also
support it.
Example: A male advocate against
violence against women talks to his
community about building safer
communities.

confidence

Feeling good and comfortable about
doing something.
Example: The pastor has confidence when
talking in front of many people.

consensual

When people involved in something all
agree to participate and are happy to
do so.
Example: When Billy and May had sex, it
was consensual because they both agreed
to do it and were not forced to do it.

consent

Permission to do something or agreement
to do something.
Example: Sam’s parents gave consent for
him to go on a school trip.
A consequence is the outcome, impact
or result of something that has happened
before.
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consequence

Example: A consequence of logging is
having dirty waterways.
dignity

A sign of honour or respect.
Example: We must treat our elders with
dignity.
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Word
discrimination

Pijin

Definition
When one group of people is treated
differently from another group of people
and is not given the same opportunities or
the same rights.
Example: Not hiring women for a job just
because they are women is discrimination.

domestic
violence

Violence that happens in the home or in
the family.
Example: A woman whose husband beats
her is a victim of domestic violence.

feminine

Qualities traditionally associated with
women.
Example: Many people believe that having
long hair and wearing pretty clothes is
feminine.

gender

Ideas created by society about the
behaviour, roles and actions of males and
females. Gender is not something we are
born with, it is something we learn from
growing up in our society (socialisation). It
is taught by society and it can be changed.
Example: They decided to dress the baby
boy in blue clothes because of his gender.

inclusive

Involving all people, such as women, men,
older people, people with disabilities and
youth.
Example: The organisation wanted to have
an inclusive consultation about their next
project, so they helped transport people to
the meeting place, made sure the meeting
was at a time when everyone could attend,
and then visited the homes of those who
could not attend.

kastom

Our culture, way of life, beliefs and values.
Example: It is our kastom to have special
feasts for celebrations.
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Word
leadership

Pijin

Definition
The process of influencing people while
working to achieve a common goal.
Example: The captain of the team shows
strong leadership skills.

marginalised

Not considered to be important.
Example: People with disabilities are
sometimes marginalised, and left out of
community activities.

masculine/
masculinity

Qualities traditionally associated with men.

myth

A story or idea not based on truth or fact;
a false idea.

Example: Building a house is often
considered a masculine thing to do.

Example: Saying it is a woman’s fault if a
man beats her is a myth.
offender

A person who breaks the law and commits
a crime.
Example: The police arrested the offender
after he broke into the store.

peer

A person of the same status, ability or age
as another person.
Example: Classmates at the same school
are peers.
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power

Power is the ability to change a situation
or influence others.
Example: The captain of the team has the
power to decide how the team will play.

powerful

Having the power or influence to change
a situation.
Example: The captain is powerful.
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Word
powerless

Pijin

Definition
Without power, unable to change a
situation or influence others.
Example: When there is a big storm,
we are powerless to stop it.

responsibility

Having a duty to do something, or take
care of something.
Example: It is the teacher’s responsibility to
look after the children in the classroom.

self-esteem

How we feel about ourselves. People might
have high self-esteem or low self-esteem.
Example: Matthew is proud that he is a
good leader in his church, and a good
father and husband, so he has high
self-esteem.

values

Values are the meanings we attach to
certain beliefs, experiences and objects.
Different people have different beliefs and
values. When we care about something,
we might say we ‘value’ it.
Example: Mary really values her friends and
teammates.

victims

The people who have suffered abuse.
Example: Sally’s husband beats her at
home. She is a victim of domestic violence.
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Feedback form
Please help us to make this guide better. Let us know what you think by
answering the questions below and sending to us. You can provide feedback
via email: resources@livelearn.org or photocopy this form and fax or mail it to
the Live & Learn office.
Live & Learn Environmental Education – Solomon Islands
DSE Building, Lombi Crescent Street
New China Town, PO Box 1454
Honiara, Solomon Islands
Tel: +677 23697 Fax: +677 23697
Alternatively, you can post comments on the
Live & Learn Facebook page:
https://www.facebook.com/LiveAndLearnInternational
Your name and location: (optional)
..............................................................................................................................................................................................

Organisation or community:
http://www.
..............................................................................................................................................................................................

Contact details (optional):
..............................................................................................................................................................................................

Title of this guide:
..............................................................................................................................................................................................

How did you use this guide (e.g. in a community workshop, or at an NGO)?
..............................................................................................................................................................................................

..............................................................................................................................................................................................
..............................................................................................................................................................................................

Is the guide easy to follow? (If not, please tell us what was not clear.)
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
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..............................................................................................................................................................................................

Was there information that you think was missing?
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................

How could this guide be improved?
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................

Please list any other comments or suggestions below.
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................
..............................................................................................................................................................................................

Thank you for your feedback!
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This guide talks about violence in the home and violence
against women. If you, or someone you know, needs
help, call one of these numbers:
Ambulance/Hospital (Emergency) - 911
Police (Emergency) - 999
GBV (Gender-based violence) Helpline - 132 (free call)
Family Support Centre - 26999
Christian Care Centre Safe House - 7651223
Seif Ples Gender-based Violence Crisis and Referral Centre - 24677
Public Solicitor’s Office Legal Assistance - 28406
RSIPF Protection - 23666

RED CARDIM
VAELENS

✗

We men can stop violence
A male advocates’ guide to stopping
violence against women in our communities

Our communities are the backbone
of Solomon Islands.
Our communities are our home.
Communities are strong and prosperous when
all people are safe, healthy and happy.

Violence against women hurts everyone in
our communities. Together we can strengthen
our communities.
Iumi man save stopem vaelens.
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